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Abstract 

English as a Foreign Language textbooks are equipped with a plethora of activities that aim at developing the 

students’ different competences. Fundamentally, communicative competence is the most crucial to be achieved, and 

yet this latter is only signified by Communicative Language Teaching principles. In view of this, the current study 

content analyzed the first stage At the Crossroads textbook in the Algerian secondary education by following an 

analytical descriptive research design in order to determine the extent to which this textbook incorporates CLT 

principles. Hence, a content analysis checklist encompassed six major principles as categories set for the analysis 

where the unit of analysis was the activity itself and the criterion of analysis was the inclusion. The findings of the 

study indicated that authentic tasks, authentic sources, pair work, and picture description were the most frequent ones. 

The study recommends moderateness in the application of CLT principles in the textbook’s activities. 

Keywords: CLT principles, content analysis, Algeria, EFL, secondary education. 

Introduction  

Learning English as a foreign language is a pivotal means of communication. Ur (1991, 175) stated 

that “The learning of language content may be the main goal of a course, but language itself is not, 

ultimately, a goal; it is a means: specifically, a means of communicating messages”. Canale (1983, 4) 

defined communication as “…the exchange and negotiation of information between at least two 

individuals through the use of verbal and non-verbal symbols, oral and written modes, and production and 

comprehension processes”. 

Being a system, language does not have only formal and structural properties, but it is also used to 

perform various social actions in different contexts (Allen, 1975).Therefore, Littlewood (1981) claimed 

that these two features of language should be combined together to give language a communicative view 

in order to have a communicative ability which is a major goal that is attributed to Communicative 

Language Teaching.  

In accordance with Communicative Language Teaching (CLT), Richards (2006) stressed that the 

major goal of CLT is to teach communicative competence. Littlewood (1981) referred to the basic skills 
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which build up the students’ communicative competence. First of all, the EFL students should have 

command of the grammatical system and achieve a high degree in linguistic competence in order to use it 

fluently when delivering messages. Second, students should be aware of the use of this linguistic 

competence as used in communicative situations. Third, skills and strategies should be developed so as to 

communicate meaning effectively. Finally, students should be aware of the social meanings of language 

forms with the use of convenient forms to the context. 

In connection with the Algerian context, the educational system in Algeria witnessed a dynamic shift 

since its reform in 2001 and the competency-based approach is implemented in the EFL textbooks whose 

aim is to teach English within a communicative nature. English in Algeria is taught for seven years; four 

years in the middle school, and three years in the secondary school starting from the first grade of the 

middle school (translated from the Algerian syllabus, 2005) 

According to Hamada (2011), the designers of the Algerian EFL textbooks brought a new trend of 

pedagogy moving from learning phonology and language forms to the teaching of communication 

functions, skills integration, and ensuring the social-educational development of the learner. Furthermore, 

the socio-cultural dimension aims at the integration of the students in the social life in which they learn 

about all what reflects globalization. As a result, the student is exposed to modern communication topics, 

materials, and achievements and the Algerian textbooks are provided with a cultural content that serves 

this.  

However, it is found that EFL students and more specifically those in developed countries who had 

formal learning in school for many years, encounter problems in using English language fluently. Thus, 

their normal communication is characterized by breakdowns whether in the oral or written mode 

(Widdowson, 1976). This may be reflected likewise in EFL textbooks. Textbooks should have a 

communicative nature in terms of CLT principles. In this regard, Broughton et al. (1980, 35) pointed out 

that “as far as the foreign learner is concerned, the history of language teaching shows emphasis on a very 

limited range of competence which has been called ‘classroom English’ or ‘textbook English’, and has 

often proved less than useful for any ‘real’ communicative purpose”. 

Statement of the Problem  

The main aim of teaching EFL is to use this language for communication. Thus, it aims to develop 

the students’ communicative competence. EFL students have been known to lack the ability to use 

language in contexts in which they cannot use the language whether orally or in written forms. In other 

words, EFL students learn more the basics of English (i.e. usage). However, when they attempt to use 

language, they are considered to be weak as Widdowson (1976) confirms. 

In the Algerian context, the major goal of teaching English is to make students communicate, 

maintain discussions, express themselves and their ideas, and get rid of communication breakdowns. 

However, it is obvious that students are competent only in exams and they fail as competent speakers in 

real life context (Benmoussat and Benmoussat, 2018). Furthermore, in many Algerian contexts, the major 

goal of English courses is to develop the students’ “real English” that they need and use in contexts 
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outside the classroom. However, there are plenty of factors such as large classroom size and shortage of 

time that hinder this development. Besides, students learn English for grades rather than the language 

learning itself (Mami, 2013) 

There are several factors that impede the EFL students from being competent in English such as the 

learner himself/herself, the teacher and the teaching methods, or the textbook. This latter provides the 

students with knowledge, skills, and competencies that are taught around several topics in form of texts 

and activities. Thus, they build their communicative competence. However, sometimes, textbooks cannot 

provide students with the desirable communicative competence for the reason that they lack the 

characteristics of CLT approach (Ogura 2008, Guilani, Mohd Yasin, and Hua, 2011). Consequently, the 

learners end up having weak communicative skills and competence.  

Accordingly, the aim of the present study is to analyze the first stage Algerian EFL secondary 

textbook At the Crossroads to find out the extent to which this textbook incorporates the principles of the 

CLT. In other words, this study aims at answering this question: 

- To what extent does the first year “At the Crossroads” textbook include CLT principles?  

Significance of the Study 

The current study tends to be significant as its results may acknowledge the effectiveness of the 

Algerian textbook At the Crossroads as entailing principles of language learning or not. The study is 

intended to shed light on the extent to which the textbook meets the principles of the communicative 

language teaching in which students acquire knowledge in the four skills, master the language functions, 

and express themselves and their ideas fluently. In consequence, students reach the stage where skill 

using is focused more than skill-getting; they also use authentic language which will in turn deepen their 

social and cultural knowledge. Therefore, this study is hoped to raise teachers', textbook writers', and 

syllabus designers’ attention of the extent of incorporating communicative activities which would 

potentially develop and foster the students’ communicative competence.  

Limitations of the Study 

The present study is limited to the analysis of the CLT principles in the Algerian secondary textbook 

At the Crossroads. This content analysis is limited to the six principles that characterize CLT approach 

according to Brown (2001) which are: fluency, interaction, authenticity, functional use of language, 

autonomous learning and skills integration. Additionally, the findings of the study will be generalized and 

only bound to the Algerian first year secondary textbook At the Crossroads.  

Literature Review 

Canale (1983) indicated that in the field of second or foreign language, the attention given to 

language for communication is considered a paradigm shift from the restricted focus on grammar and 

structure. Essentially, EFL learners do not learn English only to master the grammatical rules, but also to 

use these rules appropriately in different contexts and communication purposes. Nunan (1989, 12) 
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asserted that “…language is more than simply a system of rules. Language is now generally seen as a 

dynamic resource for the creation of meaning”. 

Specifically speaking, the notion of communicative competence is defined by Johnson (1995, 160) 

as “… students’ knowledge of and competence in the structural, functional, social, and interactional 

norms that govern classroom communication”. In essence, communicative competence is subdivided into 

four types of competences. First,  grammatical competence which is the language user’s acquisition and 

mastery of the linguistic system in order to establish knowledge in vocabulary, pronunciation and spelling 

rules, sentence structure, and word formation. Second, sociolinguistic competence that refers to the use of 

language appropriately by its speakers in various contexts to convey different communicative functions 

and social actions. Third, discourse competence which is the competence where students reach a high 

level of proficiency in the cohesion and coherence of texts and ideas for the unity in thought and 

continuity in a given text. The last type is the strategic competence which refers to the verbal and the 

nonverbal communicative strategies that students use in order to compensate for their lack of competence 

when performance and communication breakdowns take place (Canale and Swain, 1980) 

Many scholars depicted the CLT approach clarifying its features and principles. For example, Brown 

(2001) presented a number of characteristics of the CLT approach. First of all, language techniques are 

designed for functional use of language, and the material used and activities should be authentic for 

meaningful purposes. Second, fluency and accuracy are taught, but the ultimate goal is fluency. Third, 

contextualization in which students should be put in new situations to use the language. Besides, 

autonomous learning is stimulated. Moreover, learners are encouraged to construct meaning through 

interaction. Finally, skills integration is desirable. 

Relating the communicative approach to curriculum, Dubin and Olsbtain (1986) pointed out that the 

communicative approach is not a substitute for the previous system, but it is an approach that enlarged it 

and its constituents in terms of language content, course products, and learning processes. It gave 

language more a comprehensive view where not only structures, situations, themes are involved, but also 

notion and functions.  

For this reason, EFL textbooks can be analyzed in order to check the existence of the communicative 

approach principles in them. In view of this, Richards (2001) indicated that there are plenty of materials 

like textbooks and other materials that need to be analyzed and put under scrutiny in order to make 

judgments according to the various aims of the analysis, so as inferences and conclusions are given for 

example about their suitability in a given context or not in another.  

Sheir (2008) claimed that many teachers feel the necessity to evaluate textbooks despite the fact that 

they are not confident about how to judge them, make decisions about them, and report the findings of 

their evaluation. Even students and administrators who are consumers of the textbooks themselves do not 

know which textbook is considered the good one and which one to select as appropriate. As a result, 

literature provides many ways to evaluate and select textbooks based on checklists which encompass 

different methods for assessment based on a number of criteria. 
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Amongst the most used methods to evaluate textbooks is what is known as content analysis. Holsti 

(1969, 14) defined content analysis as “any technique for making inferences by objectively and 

systematically identifying specified characteristics of messages”. Moreover, she described it as a 

multipurpose research method in which the content of communication is the source to get inferences 

from, so as to investigate any problem. In other words, content analysis is a method where systematic 

steps are followed with objectivity identifying the unit, the criteria, and the categories of analysis till the 

measurements of data, inferences, and generalization are obtained. Krippendork (2004, 18) defined 

content analysis as “a research technique for making replicable and valid inferences from texts (or other 

meaningful matter) to the contexts of their use”. By this, we mean that it is a scientific technique that 

provides insights about the phenomenon and enlarges the researcher’s comprehension about it.  

In connection with content analysis of CLT principles in unlike textbooks and contexts, Razmjoo 

(2007) content analyzed the Iranian high school and private institute textbooks in order to find the extent 

to which the CLT principles are included and compare them in each of the textbooks. Twenty experienced 

teachers analyzed the textbooks’ content using evaluation schemes which are CLT-based. The results 

revealed that low presentation of CLT principles was reflected in high school textbooks and high 

presentation was attributed to the private institute textbooks. 

Ogura (2008) evaluated ten senior high school oral communication (OC) textbooks in Japan in order 

to investigate the extent to which the activities develop communicative competence. The criteria were 

based on five types of activities continuum: non-communicative learning, pre-communicative language 

practice, communicative language practice, structured communication, and authentic communication. The 

results showed that the non-communicative activities and the pre-communicative represent 70% and 

almost a quarter of the exercises are communicative; the rest was less than 5% for structured 

communication, and 1% for the authentic activities. Therefore, these textbooks failed to develop the 

students’ communicative competence.  

Fedoul (2010) evaluated the Algerian textbooks at the level of the middle school in light of the 

implementation of the communicative approach. The evaluation was in terms of communicative 

methodology, tasks, the four skills, culture, and authenticity. The findings revealed that the syllabuses 

were communicative and multi-skills, linguistics, cultural, and sociolinguistic competences were found. 

For methodology, socio-cognitive and cognitive dimensions and autonomous learning are the focus. 

Besides, the textbooks’ procedure is based on Presentation, Practice, and Produce (3Ps) approach, the 

weak version of CLT. As for skills, listening and speaking characterized textbooks one and two and 

integration characterized textbooks three and four. Regarding culture, it was taught as knowledge in the 

first two textbooks and as language in the third and fourth textbooks. Finally, authenticity was poor 

within the Algerian textbooks. 

Gomez-Rodriguez (2010) analyzed five English textbooks labeled (A, B, C, D, E) in Colombia 

investigating three units in each textbook in terms of mechanical, meaningful, and communicative 

competence in order to know the extent to which these tasks are communicative. Hence, the analysis was 

done at the level of skills, grammar, and vocabulary. The findings indicated that these textbooks did not 
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give enough space to the communicative competence at the levels of mechanical, meaningful, and 

communicative competence. Furthermore, and at the level of skills, the textbooks were found to be more 

grammar-based than skill-based. In terms of format, the textbooks did not focus on using authentic tasks.  

Guilani, MohdYasin, and Hua (2011) analyzed three Iranian textbooks of three levels in terms of 

content and presentation based on Dougill’s (1987) model and reviewed the principles of CLT that 

enhance real communication, interaction and negotiating meaning, developing fluency and accuracy, 

linking skills, linking grammar to communicative tasks, linking content with real life, and personalizing 

learning. The evaluation checklist was given to 30 teachers and some items were given to 200 students. 

The results indicated that reading texts were not appealing, interaction was absent and no real 

communication or authentic situations were there. Moreover, pair work and dialogue activities, warm-up 

activities, pre-listening and pre-reading activities were not found. Besides, teaching grammar was not 

sequenced, visual aids were not supplemented, objectives were not determined and the activities were de-

contextualized. 

Al-Ghazo (2013) analyzed the activities of Action Pack Eleven within the communicative approach, 

and in terms of the use of these activities in varied contexts, authenticity, creativity, integration, 

functional tasks, accuracy, affective and cultural orientations. The results indicated that contextualization, 

authenticity, culture, the active role of the learner and the accurate use of the language were given enough 

importance with high frequency of using language in context and practice of functional tasks and group 

/pair work. Besides, the activities were varied as more learned grammar and vocabulary were used. 

Cultural cross activities and activities that addressed the affective and cognitive needs were present but 

they were fully presented. 

Al-Ghazo and Smadi (2013) analyzed the Jordanian student’s textbook Action Pack Eleven to 

determine the extent to which the reading texts are authentic. The unit of analysis was the reading text in 

the textbook and the criterion of analysis was the existence of authenticity in those reading texts. The 

analysis was based on categories which were articles, letters or emails, leaflets, and short stories in the 

analyzed textbook. The results indicated that articles, short stories, letters/emails and leaflets were 

authentic especially for articles, short stories, and letters/emails and represented a high percentage of 

authenticity compared to the non-authentic ones.  

Michaud (2015) examined eight Japanese high schools textbooks: four MEXT-approved textbooks 

created by Japanese and four non- MEXT- approved textbooks created by native speakers in terms of oral 

communication and Canale and Swain's (1980) model of communicative competence. The first quarter of 

each textbook’ speaking activities were selected. The analysis revealed that the MEXT- approved 

textbooks did not provide opportunities to practice the oral communication and develop the students’ 

communicative competence. On the other hand, the non-MEXT-approved textbooks reflected more the 

notion of the communicative competence; there were more activities of types of communicative 

competence, mainly grammatical, sociolinguistic, and strategic. 

Alshumaimeri and Al-zyadi (2015) analyzed the Saudi first year secondary school textbook Flying 

High to Saudi Arabia in terms of authenticity as an essential aspect of communicative competence in 
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order to know the extent to which the textbook focuses on authentic content. All the units of the textbooks 

were analyzed and 112 EFL secondary teachers were chosen as participants in this study. This content 

analysis focused on three dimensions: objectives, content, and activities. The analysis, first at the level of 

objectives, showed high scores on practicing authentic language to promote communication. At the level 

of content, high score goes to the material that develops the listening skills, real life topics and culture, 

and authentic content as newspapers. At the level of activities, speaking activities were found to  expose 

students to authentic speech and real life writing activities issues and activities that present moderately 

local and national Saudi events. 

Saberirad et al. (2016) investigated students’ willingness to communicate (WTC), communication 

apprehension(CA), and self-perceived communication competence (SPCC) through Iranian junior high 

school textbooks in order to determine the textbooks’ effect on them and to find the relationship between 

these three elements and the age of learners. The data were obtained using the WTC, CA, and SPCC 

questionnaire developed by McCroskey (1982, 1988, and 1992) through 100 female students. The results 

showed that the students’ WTC was moderate, their SPCC was low, and had moderate CA. Concerning 

the correlation between the variables, it was negative between WTC and CA, and CA and SPCC, and 

positive between WTC and SPCC. Relating the variables to age, age and SPCC had negative correlation: 

as age increased, SPCC decreased. Therefore, the textbooks were found to enhance the students’ ability to 

communicate as they were changed to be based on CLT. 

Al-Mashaqbah (2017) analyzed the English textbook Mosaic One Listening and Speaking in order to 

investigate the extent to which the speaking and listening activities are communicative and the existence 

of grammatical, strategic, discourse, and sociolinguistic competence. The textbook was analyzed at macro 

and micro levels. The results were as follows: at the macro level, all the units were communicative, 

discourse and sociolinguistic competence had high scores and strategic competence had the lowest one. 

Furthermore, grammatical competence, negotiation of meaning and teaching meaningfully were good. At 

the micro level, the activities were sequenced, suitable to students’ level and interests, aided in meaning 

negotiation and provided chances for language practice. However, skills integration was absent. On the 

whole, it was found that the textbooks met the characteristics of the communicative approach. 

Firiadi (2018) conducted an in-depth pre-use analysis of revised materials in the Center of English 

for International Communication (CEIC) to teach level 1 students at an Indonesian language institute. The 

analysis was for one level out of six in order to analyze the activities types and CLT activities, namely, 

the speaking activities based on Littlewood (1981) theoretical framework. These speaking activities were 

classified into functional communication and social interaction activities and the rest were considered pre-

communicative, structural, or skill-based activities. The results indicated that functional communication 

activities were dominant followed by structural and listening activities, and then by social interaction 

activities. After that, the less dominant activities were vocabulary building activities, pre-communicative 

activities, and reading activities, respectively. Regarding the CLT activities, functional communication 

activities were characterized by information-gap activities in terms of sharing information and restricted 
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cooperation and class surveys were the most dominant. For social interaction, the activities were 

conversation and discussion followed by dialogue and role play, respectively.  

Hamidi and Benaissa (2018) evaluated the third-year Algerian secondary school textbook New 

Prospects in order to investigate the extent of authenticity and the extent to which the textbook builds the 

students’ communicative competence from teachers’ perceptions. An informal unstructured observation 

of more than five years of teaching the third-year students and 40 questionnaire copies (only 35 were 

answered) with teachers at different high schools in Mascara region were the instruments of the study. 

The results showed that most teachers depended on textbooks in their teaching and most of them had 

positive attitudes towards them. Concerning the authenticity of tasks, 25 teachers indicated that the tasks 

lacked authenticity whereas the rest stated that the textbook provided real life examples in dialogues and 

functions, and the rest were not authentic. Besides, and for the tasks and content contribution in 

developing the students’ communicative competence, it was found that 20 teachers responded negatively 

and the rest 15 were positive stating that they pushed students to interact freely and negotiate meaning. 

Thus, teachers supported the use of audio-visual materials and teacher training which helped them to use 

authentic materials.  

Method 

This research design is mainly qualitative, thereby adopting an analytical descriptive method in 

which content analysis was utilized in order to examine the textbook’s activities and explore the extent to 

which CLT principles are included in the textbook under the study.  

Material  

The material under scrutiny in the present study is the At the Crossroads textbook which is to be 

analyzed based on the categories set for the study. Consequently, each activity in the textbook supposedly 

reflects CLT principles. Thus, the textbook is depicted as the following: 

At the Crossroads: is the first students’ textbook designed for students who completed four years in the 

middle school. It aims at the expansion and consolidation of the students’ acquired competences. It 

comprises five units which follow the same pattern throughout the whole textbook in order to cover all 

the content. Thus, each unit is divided into four sequences ending with project workshop and a progress 

check activity. 

Instrument  

In order to conduct this study and answer the research question, a content analysis data collection 

instrument was utilized. The content analysis checklist was developed based on Brown’s (2001) 

principles of the Communicative Language Teaching which are set as the categories for the analysis. The 

latter are as the following: fluency, interaction, authenticity, functional use of language, autonomous 

learning, and skills integration. Moreover, the inclusion of those principles and the activity were the 

criterion of analysis and the unit of analysis, respectively. 
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Validity of the Instrument 

In the current study, the content analysis checklist was examined and validated by experts to provide 

necessary feedback. The jury experts were university professors and educational supervisors who checked 

and confirmed whether its content fits with the research questions or not in order to answer them. 

Therefore, their feedback helped in shaping the final form of the checklist in order to achieve the research 

purpose.  

Reliability of the Instrument 

In order to establish the reliability of the content analysis, the researchers analyzed the activities 

according to the categories of the analysis and for intra-reliability, the researcher analyzed the At the 

Crossroads textbook’s activities and after three weeks, she repeated the analysis and calculated the 

reliability co-efficient between the two analyses using Holsti’ equation: agreement coefficient= 2(AM)/ 

A1+M1 and a level of 0.97 was obtained from the analysis, which is considered high and accepted.  

For inter-reliability, another analyst was asked to analyze the textbook using the same unit of analysis and 

categories; he was a male PhD holder at the department of Curriculum and Instruction at Yarmouk 

University. He had studied Content Analysis course and had an experience in this area. The co-efficient 

was calculated and a level of 0.94 was obtained, which is considered high and accepted. 

Data Collection and Analysis 

Following the steps of content analysis, and the categories established for the analysis, the researcher 

content analyzed systematically all the activities found in the At the Crossroads textbook in order to find 

the extent to which this material incorporates the CLT principles throughout its content. In accordance 

with the analysis, the data were reflected in form of frequencies and percentages showing the existing and 

non-existing principles, expounding the results and supplying them with concrete instances and extracts 

from the textbook’s content.  

Findings and Discussion 

Following the analysis of the textbook entitled At the Crossroads, Table 1 below summarizes the 

frequencies and percentages of the inclusion of the CLT principles in the textbook’s activities where the 

activities meet many of the criteria taking into consideration the fact that some activities reflect more than 

one criterion.  

Table1: Frequencies and Percentages of CLT Principles in At the Crossroads 

Criteria Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Total 
N % N % N % N % N % N % 

Fluency 
Writing lessons 
Free writing 7 2.95 2 0.84   1 0.42 2 0.84 12 5.06 
Making 
connections 

2 0.84 2 0.84 1 0.42 1 0.42   6 2.53 

Diary/journal   1 0.42 1 0.42     2 0.84 
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Criteria Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Total 
N % N % N % N % N % N % 

writing 
Chats 2 0.84 1 0.42 1 0.42   2 0.84 6 2.53 
Poems             
Speaking lessons 
Role play 2 0.84 2 0.84 4 1.68   1 0.42 9 3.79 
Dialogue/interview 4 1.68 4 1.68 1 0.42   1 0.42 10 4.21 
Discuss and debate 1 0.42 2 0.84 1 0.42 1 0.42 4 1.68 9 3.79 
Draw and speak             
Picture description 2 0.84 5 2.10 6 2.52 3 1.26 3 1.26 19 8.01 
Picture differences             
Oral presentation 
/report 

2 0.84 1 0.42 3 1.26 3 1.26 2 0.84 11 4.64 

Interaction 
Pair work activities 7 2.95 7 2.95 5 2.10 1 0.42 2 0.84 22 9.28 
Group work 
activities 

3 1.26 2 0.84 2 0.84 2 0.84 6 2.52 15 6.32 

Authenticity 
Authentic tasks: 
connection to 
wider themes 
relevant to real life 

 
17 

 
7.17 

 
10 

 
4.21 

 

 
9 

 
3.79 

 
8 

 
3.73 

 
11 

 
4.64 

 
55 

 
23.20 

Authentic sources: 
Poems, songs, 
letters, public 
announcements, 
newspapers, 
magazine, 
advertisements, 
travel documents 
and so on 

 
8 

 
3.37 

 
4 

 
1.68 

 
5 

 
2.10 

 
4 

 
1.68 

 
2 

 
0.84 

 
23 

 
9.70 

Functional use of language 
Information gap 
activities 

1 0.42         1 0.42 

Dialogues   2 0.84 1 0.42     3 1.26 
Ranking tasks 2 0.84 1 0.42       3 1.26 
Autonomous learning 
Games 1 0.42     1 0.42   2 0.84 
Problem solving         1 0.42 1 0.42 
Jigsaw             
Projects 1 0.42 1 0.42 1 0.42 1 0.42 1 0.42 5 2.10 
Field trips             
Reports             
Skills integration 
Discussion about 
text 

1 0.42     1 0.42 1 0.42 3 1.26 

Summarizing texts     2 0.84 1 0.42   3 1.26 
Reviewing 
books/films 

  2 0.84       2 0.84 

Writing progress 6 2.52 1 0.42 4 1.68 1 0.42 1 0.42 13 5.48 
Oral speech telling 
stories 

  1 0.42       1 0.42 

Posters       1 0.42   1 0.42 
Total 69 29.11 51 21.51 47 19.83 30 12.65 40 16.87 237 100 
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Based on these findings, it is clear that there is a variety of CLT principles involved in At the 

Crossroads textbook. However, it is revealed that high percentages go to the authentic tasks, authentic 

sources under authenticity principle, pair work under interaction, and picture description under fluency. 

The rest of elements differ in having moderate existence, low existence, and non-existent elements.  

As teaching English is teaching students for life, authentic activities provide students with a chance 

to use language in real life situations and live experiences that they may encounter in the future. It is 

apparent that authentic tasks (oral or written) where wider themes relevant to real life take the highest 

percentage which is 23.20% with 55 frequencies under the authenticity principle. The tasks are varied and 

concrete examples are found. In unit one and related to the issue of technology, students in activity 3 page 

19, show each other how to create an e-mail account, and in activity 4, page 24, students act out telephone 

conversations in different authentic situations between friends, at work, and so on. Furthermore, and on 

page 36, activity 5, students write their curriculum vitae and a letter of application in response to an 

advertisement. In Unit 2, on page 68, activity 1 is about sayings and their equivalents in the students’ own 

language.  

In unit 4, on page 113 in “Say it in Writing”, the students write biographies about a famous scientist 

or inventor and his/her invention. Besides, in activity 4 on page 119, students write a business letter for 

product specifications. In unit 5, in activities 2 and 3, page 140, students discuss the issue of natural 

disasters in Algeria and world climate. On page 143, in “Say it in Writing”, students write a SOS message 

about oil spilling. In addition, all the projects carried out throughout the textbook are considered 

authentic. For instance, in unit 1, students make a job application booklet and an internet users’ guide, and 

in unit 3, students conduct surveys about newspapers reading habits, TV programs and viewers, or uses of 

computer. In unit 5, students design a consumer guide.  

Authentic sources also, and under the same category represented 9.70%. This element assists in 

formulating the students’ knowledge about the different authentic sources and input from literary works, 

cultural issues, media, technology, food and so on. Examples of authentic sources and input are in unit 1, 

on page 21, and under “Read and Check”, the text presents an email. On page 33, activity 5, the text 

reflects an advertisement. Besides, on page 35, activity 2 presents a letter of application. In unit 2, on 

page 69, the text presents a poem. In unit 3, activities 1 and 2 on page 78 are pictures which present 

famous newspapers. Furthermore, activity 2 on page 90 presents a poem. Moreover, in activity 1 page 91, 

the text presents an advice column in a newspaper. In unit 4, activity 1 on page 113 presents pictures of 

famous inventors. In unit 5, activity 1 on page 160 reflects a memo. On page 164, weather words and 

their proverbs are presented.  

Subsequently, and referring to pair work under the principle of interaction, a principle which Brown 

(2001) calls the heart of communication, it is considered a process in which students participate actively 

to express themselves and exchange knowledge and ideas in oral or written form. Pair work activities had 

9.28% and were present in form of discussions, role plays, dialogues and interview, and so on as the 

activities in this textbook refer to more than one criterion. Examples of pair work activities are 

demonstrated in unit 1, in activity 4 on page 22, where students in pairs interview each other using a 
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questionnaire. In activity 2 on page 37, students in pairs act out a dialogue about phone problems. 

Moreover, in unit 3, activity 1 page 84, students interview each other about computer uses. In unit 5, on 

page 143, under “It’s Your Turn”, the students perform a dialogue about pollution and deforestation 

As regards picture description under the fluency principle, it took 8.01%. It was found a lot in 

various activities where students describe given pictures like in unit 2, in activity 1 on page 52, in unit 3 

in activity 1 on page 88, in unit 4 in activity 5 on page 121, and in unit 5, activity 1 on page 140. This 

type of activities paves the way to students to speak fluently as they find themselves in a task where they 

should produce language from their own. They are also activities that build the students’ schemata where 

students use their previous knowledge and build new one.  

After that, group work under interaction, writing progress under integration principle and free 

writing under fluency principle were fairly represented with 6.32%, 5.48% and 5.06%, respectively. For 

group work, it was found in unit 1, activity 1 page 31, students in a group write about school rules. In unit 

2, activity1 on page 68, students discuss saying and proverbs. In unit 3, activity 4 on page 86, students in 

group write a questionnaire’s report. In unit 5, in activity 3 on page 157, students work together to solve a 

problem in Algeria. In addition to the projects that are found at the end of each unit which are group work 

projects.  

Concerning writing progress under the integration principle which is a post reading writing where 

students always write after reading a text and their writing is related to that text. For in instance, in unit 1, 

in activity 5 on page 33, the students read the advertisement and write a note to a friend based on it. In 

unit 4, in activity 6 on page 121, students write a letter of disagreement after they read a passage. As for 

free writing under fluency, it was found throughout the textbooks: in unit 1, activity 4on page 26, students 

write invitations and thank- you notes. Then on the same page, in activity 5, they write a letter of apology. 

In unit 2, on page 67, students write a short note or e-mail to a friend to give him/her directions for 

meeting. In unit 5, in activity 3 on page 160, students imagine that they are environment inspectors and 

they write a memo about pollution danger. 

Conversely, the lowest percentages were found with dialogues and ranking tasks under functional 

use principle and discussion about text, summarizing texts under the integration principle with a low 

percentage as 1.26%. For example, dialogues to practice functions had only three occurrences. For 

instance, in unit 3, activity 3 on page 91, the dialogue was to give advice. The ranking tasks were also 

few. An example is in activity 1 on page 17 where students rank sentences to describe the process of e-

mail accessing. Regarding discussion about text, it was found, for example in activity 2 on page 35 where 

students read a letter of application then have a discussion about it. Finally,  for summarizing texts, 

examples are in unit 4, activity 8 on page 127, and unit 3, activity 2 on page 90 to summarize a text and a 

poem, respectively.  

Furthermore, reviewing books under integration principle like on page 51 under the activity” Say it 

in Writing”, games under autonomous learning like in activity 1 on page 38, and diary/journal writing 

under fluency principle as in activity 4 on page 91 reflected another low percentage of 0.84%. Moreover, 

and occurring only once each, information-gap activities were found in activity 1 on page 37, problem 
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solving in activity 3 on page 157, oral speech telling stories  in activity 5, page 49, and posters in the 

project on page 131. They all took the least percentage 0.42%. 

Several elements under several criteria were moderately present in the textbook. They are found 

mostly under the fluency principle in terms of oral presentation/report, dialogue/interview, discuss and 

debate, and role play representing 4.64%, 4.21%, 3.79%, 3.79%, respectively. They provide students with 

the opportunity to speak more and express themselves and enhance their self-esteem and self-confidence 

especially presenting orally in front of their classmates or performing role plays. In addition, making 

connections and chats both had 2.53%.  At the end, 2.10% is attributed to projects.  

Oral presentation/ reports were mostly found in all projects in all the units as they are presented 

orally, and in other different activities like in unit 3, activity 5 on page 98, where the students, like a 

British dietician, make an oral presentation about food. In unit 4, in activity 4 on page 111, students make 

an oral presentation about an invention. Interview or dialogues under fluency were present in different 

activities: in unit 1, in activity 4 on page 22, students interview each other in pairs using a form of 

questionnaire. In unit 2, in activity 1 on page 61, students have a dialogue about their friends’ activities. 

In unit 5, in activity 1 on page 143, students have a dialogue about deforestation.  

For discussion and debate, all the projects in the textbook were characterized by discussion and 

debate about them with their teacher and classmates. Moreover, in other activities like in unit 2, activity 1 

on page 68, students have a discussion about proverbs and sayings and their meaning and equivalents in 

their L1. In unit 5, in activity 4 on page 149, students discuss in a form of meeting a problem in their 

country related to Algeria. For role plays, in unit 1, activity 1 on page 24; students act out a telephone 

conversation in many situations. Moreover, in unit 2, in activity 3 on page 62, students act out a dialogue 

as friends talking about their daily activities. In unit 3 activity 3 on page 91, students act out a dialogue 

about a psychologist’s advice to a friend.  

Regarding chats, making connections, the following activities illustrate their existence. For making 

connections, examples are found in unit 1, in activity 9 on page 23, where students write sentences 

making connection to given adjectives. In unit 2, on page 63, students are given pictures and are asked to 

write complex sentences related to them. For chats, where students work in groups to write something, as 

in unit, in 1 activity 1 on page 31; students in group write rules for school and class under different 

subjects. In unit 3, activity 4, on page 86, students in a group write a report about their questionnaires 

results. In this case, students’ writings are considered better when written by students together where they 

share knowledge and skills.  

For projects, they are present at the end of each unit; they are a space where students exploit all what 

they learned before in the whole unit. Thus, students take responsibility to work on their projects in 

groups away from the teacher; they search for information alone, interviewing others or making 

questionnaires, using technology, using libraries and different sources. The projects are varied: making a 

job application booklet and making an internet user’s guide for beginners in unit 1, writing a book review 
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in unit 2, conducting a survey in unit 3, making a profile of invention in unit 4, and making a consumer 

guide in unit 5.  

It is also found that some elements did not exist at all in the textbook under the study. These are: 

poems, picture differences, and draw and speak under the fluency category and jigsaw, field trips, and 

reports under autonomous learning. Actually, the fact of the usefulness and importance of these elements 

cannot be denied in being of a communicative nature and in developing the students’ communicative 

competence. For instance, jigsaw activities are interactive activities where participation using English is 

high. Field trips are a space for autonomous learning where students develop their capacities in English 

outside the classroom. 

Conclusion and Recommendations  

The study content analyzed the EFL textbook At the Crossroads in light of the CLT principles. The 

analysis revealed that high incorporation was attributed to authentic tasks, authentic sources under 

authenticity, pair work under interaction, and picture description under fluency. The rest of the elements 

under the different principles varied: some had moderate existence, others low existence, and non-existent 

elements. Therefore, the textbook’s activities were authentic as the students were given ample 

opportunities to acquire different real life skills and social skills that they may have in their environment 

and they were exposed to varied topics and issues related to their home culture and the target culture. 

Moreover, and for interaction, pair work activities pave the way to students to interact and use language. 

Similarly, picture description activities lead to the students’ fluency development.  

The findings of the study agree with Alshumaimeri and Al-zyadi (2015) who analyzed the Saudi first 

year secondary textbook Flying High to Saudi Arabia in terms of authenticity where the textbook’s 

objectives, content and activities were authentic. Moreover, Al-Ghazo (2013) analyzed the activities of 

Action Pack Eleven that enhance the meaningful communication in light of the communicative approach 

in the Jordanian context and the results indicated that authenticity was high in the textbook’s activities, 

pair and group work activities, and meaningful learning.  

Additionally, Al-Ghazo and Smadi (2013) analyzed Action Pack Eleven in terms of texts’ 

authenticity and the findings indicated high authentic texts in terms of articles, short stories, and 

letters/emails compared to non-authentic ones. The findings also go with Al-Mashaqbah (2017) analysis 

of the speaking and listening activities. Such analysis was checked against the availability of four types of 

communicative competence in the Saudi Arabian context in order to decide whether this textbook is 

communicative or not. It is found that the textbook is communicative; nevertheless, skills integration is 

absent from the textbook. 

However, the results of the study do not go with Gomez-Rodriguez (2010) who analyzed five 

English textbooks labeled (A, B, C, D, E) in Colombia and the results indicated that the textbooks are 

restrained and far from being communicative and the textbooks’ tasks lack authenticity. Similarly, the 

results do not go with Hamidi and Benaissa (2018) who evaluated the third-year Algerian secondary 

school textbook New Prospects in order to investigate the extent to which the tasks are authentic and the 
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extent to which the textbook builds the students’ communicative competence; the results indicated that 

the tasks were not adequately authentic and did not build the students’ communicative competence. 

Accordingly, textbook designers should not focus on some principles at the expense of others and 

the textbooks should be properly equipped with varied communicative principles that should be 

adequately presented in the activities. More attention should be given to functional use of language, 

autonomous learning, and skills integration which are found less covered in comparison to authenticity, 

interaction, and fluency principles.  

 

 

 

  األمثلة ىإلاالنتقال من النظرية  نجليزية التواصلية في التطبيق:اال مبادئ تدريس اللغة

  مريم زغدود
  قسم المناهج والتدريس، جامعة اليرموك، األردن

  فواز العبد الحق
  األردنقسم اللغة اإلنجليزية وآدابها، جامعة اليرموك، 

  دينا الجمل
  قسم المناهج والتدريس، جامعة اليرموك، األردن

  الملخص

لدى الطلبة  المختلفة على عدد كبير من األنشطة الهادفة إلى تطوير الكفاءات ،أجنبية لغًة ،تحتوي كتب اللغة اإلنجليزية

في كتب اللغة  مدَقتعد أبرزها على اإلطالق وُت إذستخدام اللغة اإلنجليزية، ومن ضمن هذه الكفاءات الكفاءة التواصلية؛ افي 

شكل مجموعة من مبادئ تدريس اللغة التواصلية. وقد هدفت هذه الدراسة إلى تحليل محتوى كتاب اللغة  علىاإلنجليزية 

وصفي القائم المنهج ال استخدمت الدراسةاإلنجليزية للمرحلة األولى من التعليم الثانوي في الجزائر. و لتحقيق هذا الهدف، 

من أجل الكشف عن درجة تضمين مبادئ تدريس اللغة التواصلية، و قام الباحثون بتطوير أداة تحليل  ،على األسلوب التحليلي

للتحليل، ودرجة تضمين المبادئ  النشاط وحدًة واعُتمدمحتوى شملت ستة مبادئ لتدريس اللغة التواصلية كفئات للتحليل، 

ستخدام المصادر األصلية، والعمل الزوجي، ووصف االنشاطات األصلية، و لصت الدراسة إلى أنللتحليل. وقد خ ًامعيار

وبدرجة كبيرة في الكتاب. وقد أوصت الدراسة بضرورة األخذ بمبدأ التوازن في تناول مبادئ  كانت األكثر تكرارًا ،الصورة

 تدريس اللغة التواصلية في أنشطة الكتاب المدرسي. 

  مبادئ تدريس اللغة التواصلية، تحليل المحتوى، الجزائر، اللغة اإلنجليزية كلغة أجنبية، المرحلة الثانوية. المفتاحية:الكلمات 

  

 



Zeghdoud, Al-Abed Al-Haq, and Al-Jamal 

240  
 

References 

Al-Ghazo, Abeer. 2013. A Content analysis of the activities of Action Pack Eleven that enhance the 

meaningful communication in light of the communicative approach. African Review of Arts, Social 

Sciences and Education 3, no.1: 56-83. 

Al-Ghazo,  Abeer and Smadi, Oqlah, M. 2013. A Content analysis of English reading text’s authenticity 

in student’s book of Action Pack Eleven in Jordan. European Scientific Journal, 9, no. 29: 342-359. 

Allen, John. P. B. 1975. Some basic concepts in Linguistics.In Papers in applied linguistics: the 

Edinburgh course in applied linguistics, ed Allen, John. P. B., and Corder, Pit, 16-43. Oxford: 

Oxford University Press.  

Al-Mashaqba, Nesreen. J. H. 2017. Micro and macro content analysis of English textbook entitled 

“Mosaic One Listening and Speaking (Student’s Book)” in the light of communicative 

competence. Advances in Language and Literary Studies 8, no.2: 41-47. 

Alshumaimeri, Yousif. A and Alzyadi, Maha. S. 2015. Using material authenticity in the Saudi English 

textbook design: A content analysis from the viewpoint of EFL teachers. Advances in Language and 

Literary Studies, 6, no. 2: 229-241. 

Benmoussat, Smail and Benmoussat, Nabil, D. 2018. The teach-to-the-test approach: doing harm to the 

lifelong educational paradigm of Algerian EFL learners. English Language, Literature & Culture 3, 

no.1: 1-6.  

Broughton, Geoffrey, Brumfit, Christopher, Flavell, Roger, Hill, Peter, and Pincas, Anita. 1980.Teaching 

English as a foreign language. 2nd ed. London and New York: Routledge. 

Brown, Douglas. H. 2001. Teaching by Principles: An Interactive Approach to Language Pedagogy. 2nd 

ed.NY: Longman. 

Canale, Michael, and Swain, Merrill. 1980. Theoretical bases of communicative approaches to second 

language teaching and testing. Applied linguistics 1, no. 1: 1-47. 

Canale, Michael. 1983. from Communicative Competence to Communicative Language Pedagogy. In 

Language and Communication, ed. Richards, Jack, C and Schmidt, Richards, W, 2-28. New York: 

Longman Group Limited.  

Direction de l’Enseignement Secondaire. Commission Nationale des Programmes. 2005. Programme 

Algérien d’Anglais deuxième langue étrangère: première année secondaire 1AS. République 

Algérienne Démocratique et Populaire. Ministère de L’éducation Nationale, Algiers 

https://www.education.gov.dz/wp 

content/uploads/2015/04/%D8%A7%D9%86%D8%AC%D9%84%D9%8A%D8%B2%D9%8A%D

8%A9-%D8%B3%D9%86%D8%A9-%D8%A3%D9%88%D9%84%D9%89.pdf (Accessed 

February 17, 2018).  



Communicative English Language Teaching Principles in Action: Moving from Theory to Examples 

241 
 

Dougill, John. 1987. Not so obvious. In ELT Textbooks and Materials: Problems in Evaluation and 

Development, ed. Sheldon, Leslie, E, 29-36. London: Modern English Publications in association 

with the British Council.  

Dubin, Fraida and Olsbtain Elite. 1986. Course Design: Developing Programs and Materials for 

Language Learning. Cambridge: Cambridge University Press.  

Fedoul, Malika. 2010. Implementation of the Principles of CLT for the Teaching of English in the 

Algerian Middle School: Textbooks Evaluation. MA Diss, Université Mouloud Maameri de Tizi 

Ouzou, Algeria.  

Firiady, Maryska 2018. Communicative language teaching through speaking activities designed in a 

textbook. Language and Language Teaching Journal 21, no. 1: 104-113.  

Johnson, Karen. E. 1995. Understanding Communication in Second Language Classrooms. New York: 

Cambridge University Press. 

Hamada, Hacene. 2011. The Evolution of the English Language Textbooks in Postcolonial Algeria: Some 

cultural and educational issues. 1-11. 

https://www.academia.edu/33234424/The_Evolution_of_the_English_Language_Textbooks_in_Post

colonial_Algeria_Some_cultural_and_educational_issues (Accessed October 6th, 2018) 

Hamidi, Badra, and Benaissa, Fawzia, B. 2018. The authenticity of the Algerian EFL textbooks: the case 

of third year high school textbook “New Prospects”, Arab World English Journal, 9, no. 3: 406-417.  

Holsti, Ole. R.1969. Content Analysis for the Social Sciences and Humanities. U.S.A: Addison Wesley 

Publishing Company. 

Gomez-Rodriguez, Luis. F. 2010. English textbooks for teaching and learning English as a foreign 

language: Do they really help to develop communicative competence? Educacion y Educadores 13, 

no 3: 327-346. 

Guilani, M. A., MohdYasin, S. M., and Hua, T. K. 2011.Authenticity of Iranian English textbooks for 

schools. English Language and Literature Studies 1, no.2: 25-30. 

Krippendorff, Klaus. 2004. Content analysis: An Introduction to its methodology. 2nd ed. USA: Sage 

publications,Inc. 

Littlewood, William. 1981. Communicative Language Teaching: An introduction. Cambridge: Cambridge 

University Press. 

Mami, Naouel, A. 2013. Teaching English under the LMD reform: the Algerian experience. International 

Journal of Educational and Pedagogical Sciences, 7, no. 4: 910-913.  

Michaud, Matthew. 2015. Oral communication in Japanese senior high school: communicative 

competence and comparisons of textbooks used for EFL instruction. JLLT 6, no.2: 231-257. 

Nunan, David 1989. Designing tasks for the communicative classroom. Cambridge: Cambridge 

University Press.  



Zeghdoud, Al-Abed Al-Haq, and Al-Jamal 

242  
 

Ogura, Fleur. 2008. Communicative competence and senior high school oral communication textbooks in 

Japan. The Language Teacher 32, no. 12: 3-8. 

Razmjoo, Ayatollah, S. 2007. High schools or private institutes textbooks? Which fulfill communicative 

language teaching principles in the Iranian context. Asian EFL Journal 9, no. 4: 126-140. 

Richards, Jack. C. 2001. The role of textbooks in a language 

program. http://aaboori.mshdiau.ac.ir/FavouriteSubjects/role-of-textbooks.pdf (Accessed February 

22, 2018) 

Richards. Jack. C. 2006. Communicative Language Teaching Today. Cambridge: Cambridge University 

Press. 

Saberirad, Hoda, Ahmadi, Hadi, Fakhrmohamadi, Esmat, and Sanei, Soliman.2016. Willingness to 

communicate, self-perceived communication competence and communication apprehension in L2 

English: effect of Iranian junior high school textbooks. Journal of Productivity and Development 2, 

no. 2: 73-79. 

Sheir, Awatef. 2008. Teaching English as a Foreign Language: A comprehensive guide. Amman: Atlas 

International Publishing 

Ur, Penny. 1991. A Course in Teaching English: Practice and theory. Cambridge: Cambridge University 

Press.  

Widdowson. Henry. G.1976. Communicative language teaching: an educational perspective. In The 

Teaching of English as Communication, ed. Brumfit, Christopher, J and Johnson, Keith, 117-121. 

Oxford: Oxford University Press. 

  



Communicative English Language Teaching Principles in Action: Moving from Theory to Examples 

243 
 

Appendix  

Authentic Tasks 
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Authentic Sources 
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