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Abstract 

This study is framed by the premise that, contrary to the traditional view of directionality in translation, 

translators can translate efficiently into languages other than their mother tongues if they possess the necessary 

linguistic competence and receive the essential training. This study compares and contrasts English-Arabic and 

Arabic-English translations produced by first and third-year students at the Department of Translation, Yarmouk 

University, Jordan. The results show that third-year students outperformed first-year students as a result of studying 

more courses designed to develop their linguistic and non-linguistic competencies. Based on the findings, the writers 

suggest an action plan that can be applied to undergraduate translation programs in Jordan and other countries in 

order to prepare translation students for translating into English adequately. This plan focuses on four central 

dimensions: admission criteria, teaching writing for translators, teaching revision and developing cultural 

competence.  

Keywords: translation, directionality, market, action plan, programs. 

1. Introduction 

The notion of directionality in translation studies refers to whether translators or interpreters 

translate into their “mother tongue” (“first language” or “native language”) or out of it- (“second 

language” or “foreign language”). This paper discusses two different points of view regarding 

directionality. The first part of this paper tackles the traditional point of view which deems that translators 

are only capable of translating into their “mother tongue” (“first language” or “native language”) and the 

reasons behind this belief (cf. Mraček, 2018; Ličko, 2014; Aparicio and Durban, 2011; Dollerup, 2000; 

Newmark, 1998; Marmaridou, 1996; Venuti, 1995). The second part challenges the traditional view of 

directionality and provides evidence to support the non-traditional view of directionality. 

Our premise is that translators can translate in both directions. However, this depends on some 

factors, such as the translator’s competence in both languages and his/her cultural competence. This 

article sheds some light on two issues that support the argument that translators can translate into and out 

of their native language. Then, it suggests pedagogical solutions that undergraduate translation programs 

in Jordan can adopt to help their students to improve the quality of their translations and produce more 

natural translations when they are done from their first language into their second language, in this case 

from Arabic into English. 
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The first issue that supports our point of view is that the curricula of the translation programs in 

some universities around the world in general (Middlebury Institute of International Studies at 

Monterey/U.S.A and King Saud University/KSA) and in Jordan in particular offer two-way translation 

classes. In the undergraduate translation programs in Jordan, the translation tasks and assignments are 

done into and out of Arabic. Also, many clients do not require native speakers to translate their projects. 

Instead, they may ask for previous translation projects that a translator has done, and then they decide 

whether to give him/her the job or not, based on the quality of the translation, an issue that this paper will 

suggest some solutions to improve. However, some still require that translation projects, let’s say from 

English into Arabic, should be carried out by Arabic native-speaking translators. 

Translating into L2 is possible and does exist; there are tools and ways that can help improve the 

quality of such translations. To improve the quality of this kind of translations, i.e., make them more 

natural, this paper suggests pedagogical solutions, such as re-considering the admission criteria in the 

undergraduate programs, providing courses to teach “writing for translators”, delivering teaching 

revisions, and developing cultural competence. The latter inevitably involves various fields, such as 

cultural studies, comparative literature, pragmatics and semantics. These solutions can be adopted by 

undergraduate translation programs worldwide, if they do not already have them, in general and by the 

Jordanian ones in particular since they lack these components, courses, or solutions. For a matter of 

clarity, the terms ‘first language’ and ‘second language’ will be used in this article to refer to native and 

non-native languages, respectively.  

2. The traditional view of directionality 

Scholars who support this view believe that translation cannot be done from a first language into a 

second language; it can only be done from a second language into a first language. They provide various 

types of evidence to support their point of view. This section will, shortly, summarize some of these 

views. 

Peter Newmark’s statement reflects the traditional view of directionality: “translat[ing] into your 

language of habitual use […] is the only way you can translate naturally, accurately and with maximum 

effectiveness” (1998, 60). Newmark (ibid) ignores many facts, such as the level of the translator’s 

competence in L2, which, if high, might lead to produce an adequate translation regardless of the 

direction, and that translating into a first language can also have mistakes. According to Lonsdale, 

Newmark’s opinion is “so widely held in Europe that the unmarked direction of translation is into the 

mother tongue” (1998, 64). 

Cay Dollerup also confirms the traditional point of view; he believes that translators should only 

translate into their first language. He says: 

However, as non-native speakers, we should not fool ourselves into believing that we shall ever 

master English as the natives do. Our command of English will never be perfect: there are 

white spots, uncharted domains in our linguistic and cultural mapping of English and, 
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consequently, there are cases where we are incapable of producing a good translation in the 

sense that it sounds like an authentic, native text to target language users. (2000, 63) 

Cay Dollerup assumes that translators are not capable of producing natural or as he suggests, 

“authentic” texts, when translating from their first languages into English, which is in this case the second 

language, because non-English speakers will never master English neglecting all the works that have been 

translated into English by non-English native speakers. 

Similarly, Venuti suggests that translators should translate into their first language. Consider the 

following: 

Most crucially, it conceals the fact that in order to produce the effect of transparency in a 

translated text, in order to give the reader the sense that the text is a window onto the author, 

translators must manipulate what often seems to be a very resistant material, i.e, the language 

into which they are translating, in most cases the language they learned first, their mother 

tongue, but now also their own. (1995, 286) 

The traditional view of directionality also appears in other scholars’ writings. Marmaridou claims 

that “a professional translator is usually asked to, and prefers to translate into his or her mother tongue” 

(1996, 59). She deems that professional translators work into their native language, an idea that can also 

be found in “Translation- Getting it Right” which states that “[if] you want your catalogue translated into 

German and Russian, the work will be done by a native German speaker and a native Russian speaker. 

Native English-speakers translate from foreign languages into English” (Aparicio and Durban, 2011, 16). 

However, the guide admits that there might be some exceptions, but not many.  

To sum up, scholars supporting the traditional point of view believe that translators cannot translate 

into their second language since they will produce unnatural translations, i.e., translations with mistakes 

or low quality, a case that can also be found when translating into a first language. Unless they are true 

bilinguals, translators often commit more mistakes when translating into their non-native language 

because of the lack of the necessary target language linguistic and cultural competencies due to late 

exposure (Spada and Lightbown, 1993). By stating so, we think that they ignore the fact that many 

translations in the market are carried out into the translator’s second language. This paper, meanwhile, 

suggests solutions to improve this type of translation.  

3. Challenging the traditional view 

This section will provide some of the views that challenge the traditional view of directionality. The 

idea that translating into the translator’s second language is an impossible and a risky task, i.e., the 

traditional view of directionality, has been challenged by some scholars. Such scholars believe that 

translation can be done into the translator’s second language. Some of them also provide pieces of 

evidence to support their point of view. Snell-Hornby argues that “[i]t is particularly on the global level of 

supracultural communication that translation into English as a non-mother tongue has become a fact of 

modern life for which we need to train our future professionals (2000, 37). This suggests that translation 
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programs should provide certain courses to deal with such a fact. Students of translation should be 

equipped with linguistic and cultural knowledge in L2 in order to be able to produce natural texts in their 

non-native language.  

Campbell states that translating into a second language is “an activity as normal and possibly as 

widespread as translation into the first language” (1998, 4). He also suggests that the increasing demand 

of translation and the lack of native translators could be some of the reasons to translate into a second 

language. He argues that translating into the native language sounds logical in theory “but in practice it 

poses some difficulties since supply of translators into particular languages may not match the demand, so 

that translation sometimes (or perhaps even often) has to be undertaken into the second language (1998, 

57). Ahlsvad also supports Campbell’s point of view by affirming that “[i]t is impossible to find sufficient 

foreigners able to work as translators, and in any case, foreigners seldom acquire a good enough passive 

command of English” (1998, 27). 

Other scholars suggest that certain text types can justify the feasibility of translating into a second 

language. For example, the accuracy in translating scientific texts could be more crucial than style. 

Crystal admits that although translating into the mother tongue ensures a more natural target text than 

translating into a second language, “for certain types of text (e.g. scientific material) where translation 

accuracy is more crucial than naturalness, it makes more sense for translators to be more fluent in the SL” 

(1987, 344). 

Mackenzie and Vienne also confirm that certain types of texts can be better translated into a second 

language, since understanding the source text is more important than fluency. They assert that, in theory, 

translating into the translator’s mother tongue is the safest and best route to follow. However, in their 

experience, they found certain text types, such as contacts and patents, to be best translated into the non-

mother tongue. They argue that in such texts, the “full understanding and accurate rendering of the source 

text is more important than fluency of the target text” (2000, 125). 

After surveying the literature, we conclude that some scholars believe that translating into a second 

language is an impossible or a not recommended task, or at least, carrying out such a job involves the risk 

of producing unnatural translation and/or low quality translations. On the other hand, other scholars deem 

that translating into a second language is a practice that cannot be avoided due to the lack of enough 

native speakers’ translators and the increasing demand of translation services in the market.  

We argue that translating into a second language is not impossible and is rather a natural practice. In 

the following sections, we will discuss, in short, some more pieces of evidence that support our claim. In 

addition, we will provide pedagogical solutions to improve the quality of the texts translated into a second 

language. These solutions are suggested to the undergraduate translation programs in the Jordanian 

universities since their curricula lack these components. However, undergraduate translation programs in 

other countries may also benefit from these suggestions. 
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4. Translation market 

The increasing demand of translation services forced many language service companies to focus on 

receiving good translations whether they are done by native or non-native speakers of the target language. 

These companies and clients want to get their projects translated on time and in good quality, regardless 

of the translation direction. We collected 60 translation advertisements from Odesk, which is a company 

with a global job marketplace and a series of tools targeted at businesses that intend to hire and manage 

remote workers (“Odesk,”n.d.). These advertisements were classified into two categories; the first 

category which comprises 19 advertisements requires native speaker translators to carry out the jobs, 

while the second category which comprises 41 advertisements does not specify whether the translators 

should be native speakers or not. It is interesting to note that the majority of the advertisements do not 

require native speaker translators; they rather, sometimes, ask for previous translations done by the 

translators to be submitted with the applications for the job. This suggests that those clients or companies 

are after good translation quality regardless of the translation directionality. However, a few clients still 

require that translation should be done into the translator’s first language. Consider the following two 

advertisements as they appear on the website: 

a. French to Arabic 

Job Description 

Hi, 

I am looking for someone to translate my website in Arabic from French. I’m literally Arabic, the 

universal one, something that everybody who’s speak Arabic can understand. 

It’s a small website (approx. 16 pages, of a few text) 

The person will have to paste the translation into a word press back office. 

No “Google translate” people will be tolerated, I need a real translation. [sic] 

The above advertisement specifies that the translation is from French into Arabic, but it does not 

specify if the translator should be  an Arabic  or a French native translator. However, the client wants “a 

real translation” which can be understood as a high quality translation. One can also find two interesting 

points in this advertisement; the first one is specific to Arabic; the client requires what he calls “literally, 

or universal Arabic” and I think s/he means standard Arabic not one of the Arabic dialects. 

To be realistic one should admit that some clients still require that translation  be done into the 

translator’s first language. Consider the following advertisement which is also taken from the same 

website: 

b. English to Polish 

Job Description 
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We need someone who is a native Polish speaker but also speaks English fluently to translate the 

headers and buttons on one of our websites from English to Polish. We also require some assistance with 

the translation of some other text. I anticipate this to be a couple of hours work. We ideally need someone 

who can complete the job within 24-48 hours of being accepted. 

The above advertisement states clearly that the translator must be a native speaker, which reflects the 

traditional point of view of directionality in the translation market.  

5. The issue of inverse translation at Yarmouk University  

Translation courses offered at many translation departments in the world and, specifically, at 

Jordanian universities are delivered in the shape of two-way translation classes. So, students are trained to 

translate into and out of their first language. This, of course, helps in preparing them to meet the 

increasing demand of translation services. However, one should admit that most of these two-way 

translation classes place more emphasis on translating into the first language. Thus, instructors should be 

aware of such a critical issue; they should find a balance of translation directionality while teaching these 

classes.  

Translating into the translator’s second language is a risky task, i.e., is informed by the premise that 

inverse translation product is poor or inappropriate. In order to examine this hypothesis, the current study 

analyses translations produced by B.A. translation students at Yarmouk University. The purpose of the 

analysis is to identify the types of errors students commit when translating from English into Arabic and 

vice versa. Finally, the study suggests an action plan to be adopted by translation departments to improve 

the quality of inverse translation from Arabic into English. 

5.1. Method 

To examine the quality of inverse translation, two groups of students volunteered to participate in the 

study and gave their written consent. The first group includes 17 first-year students and the second 17 

third-year students. The rationale behind testing two different groups is to further evaluate the 

appropriateness and effectiveness of the study plan in the Translation Department at Yarmouk 

University.Two source texts were chosen from a tourism website, one in English and another  in Arabic 

(length = 150 words). The two groups sat for the test on the same day. In the first session of the test, the 

participants were asked to translate from English into Arabic and in the second from Arabic into English. 

The students were allowed to use paper dictionaries, but not electronic ones, with no time limit. The first 

session took 70 minutes, while the second took 90 minutes. A thirty-minute break was given to all 

participants. The tests were collected and then assigned to external evaluators. The American Translators 

Association error categories were used as a model to mark the errors of the participants in both tests. All 

external evaluators are familiar with American Translators Association error categories and have been 

using the model or an adapted version of the model in their practical translation courses. 
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6. Discussion and Results 

Based on the external evaluators’ reports, Tables 1 and 2 show the types of errors committed by 

first-year students and their frequency of occurrence.  

Table 1: Errors Committed by First-Year Students when Translating from English into Arabic 
Types of Errors Frequency of Errors 

Addition 105 
Omission 87 
Grammar 113 
Word form/ part of speech 0 
Punctuation 67 
Spelling 29 
Capitalization 0 
Terminology 13 
Usage 12 
Mistranslation 32 
Misunderstanding 98 
Ambiguity 9 
Literalness 123 

Table 2: Errors Committed by First-Year Students when Translating from Arabic into English 
Types of Errors Frequency of Errors 

Addition 27 
Omission 177 
Grammar 398 
Word form/ part of speech 69 
Punctuation 42 
Spelling 287 
Capitalization 111 
Terminology 77 
Usage 97 
Mistranslation 83 
Misunderstanding 13 
Ambiguity 37 
Literalness 202 

 

The motivation for testing third-year students and comparing their performance with first-year 

students is to provide a general evaluation about the effectiveness and appropriateness of the courses 

offered by the Translation Department in order to develop the needed competencies required to enable the 

students to produce acceptable inverse translation. Time and again, the main purpose of the current study 

is to shed light on the issue of inverse translation in Jordan. 

Before analyzing the results of first-year students, it is important to mention that all participants in 

this group have studied three obligatory courses: listening and speaking, English grammar for translation 

purposes and translation of general texts from English into Arabic. 

The results of first-year students (translating into Arabic) show that the most common errors are 

literalness, grammar, addition and omission. Producing literal and unidiomatic translations in Arabic can 

be referred to the lack of training in translating, taking into consideration the number and type of courses 

first-year students have studied. Omissions and additions also show the importance of understanding and 
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applying the appropriate translation strategy. Furthermore, omission might be a result of not finding the 

appropriate straightforward meaning in the dictionary, while addition is used to further clarify the 

meaning of the source text. The presence of a significant number of grammatical errors in the students’ 

mother tongue is a case to be pursued by Arab educators and planners. However, one should admit that 

there is a general linguistic weakness among Arab students, specifically weaknesses in grammar which 

results in writing and spelling errors. The macro reason for this is due to the fact that in Arabic there are 

two main varieties used in every Arab speech community: the spoken and the written.  

The categories of errors committed by first-year students when translating from Arabic into English 

resemble, to a great extent, the categories of errors committed by the same group when translating into 

Arabic but with different frequencies. The challenges imposed by translating into students’ non-native 

language, i.e., inverse translation, caused more errors. Weaknesses of target language competence can 

explain the frequent occurrence of grammar, word form/part of speech, punctuation, spelling, 

capitalization, terminology, usage and literalness errors. Omission was also prevalent when translating 

into English; the absence of the appropriate English term and also not finding the appropriate term in the 

dictionaries at hand can explain the occurrence of this error.  

The results of third-year students show a decrease in the frequency of errors compared to the 

categories of errors and their frequencies committed by first-year students. Consider Tables 3 and 4. 

Table 3: Errors Committed by Third-Year Students when Translating from English into Arabic.  
Types of Errors Frequency of Errors 

Addition 47 
Omission 29 
Grammar 89 
Word form/ part of speech 0 
Punctuation 53 
Spelling 21 
Capitalization 0 
Terminology 9 
Usage 9 
Mistranslation 23 
Misunderstanding 67 
Ambiguity 3 
Literalness 47 

Table 4: Errors Committed by Third-Year Students when Translating from Arabic into English.  
Types of Errors Frequency of Errors 
Addition 21 
Omission 137 
Grammar 267 
Word form/ part of speech 41 
Punctuation 27 
Spelling 189 
Capitalization 31 
Terminology 26 
Usage 41 
Mistranslation 39 
Misunderstanding 11 
Ambiguity 21 
Literalness 123 
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Comparing first year-students’ and third-year students’ errors when translating into Arabic shows 

satisfying improvements in all categories except for grammar, punctuation, spelling, and 

misunderstanding. All participants from the third-year group have studied the courses allocated to 

improve the source language competence: Arabic syntax for translation purposes, applied comparative 

syntax and translation of general texts from English into Arabic. Although the focus of the current study 

is inverse translation, the researchers suggest that students’ source language competence should be further 

improved by adding one course specialized in Arabic grammar, editing and revising Arabic texts.  

The frequencies of most of third-year students’ translation errors are less than those of first-year 

students when it comes to inverse translation. All third-year participants have studied a number of 

obligatory courses designed to develop students’ linguistic competence in source and target languages, 

transfer competence, textual competence and subject knowledge competence. These courses are listening 

and speaking, English grammar for translation purposes, paragraph writing, English phonetics and 

phonology, applied contrastive syntax (1), essay writing, advanced reading in English for translation 

purposes, introduction to English and Arabic literature, translation of general texts from English into 

Arabic, translation of general texts from Arabic into English, theories of translation, literary translation, 

advanced grammar for translation purposes, semantics and pragmatics for translation purposes, media 

translation, technical translation, discourse analysis and Arabic syntax for translation purposes. Having 

studied all the previously mentioned courses explains the significant developments and improvements in 

students’ performance as expressed in the frequencies of errors in the following categories: grammar, 

word form/ part of speech, punctuation, spelling, capitalization, terminology, usage, mistranslation, 

misunderstanding and ambiguity. As for addition and omission, the results of first and third-year students 

do not yield great differences in these two error categories. Three justifications can help explain the 

continuous occurrence of omission and addition: lack of appropriate terms among both groups, the 

ineffective usage of paper dictionaries and misunderstanding of omission and addition as translation 

strategies.  

Although the results of comparing the performance of the first-year group to third-year group show 

significant improvement in the students' inverse translation products, the frequencies of errors committed 

by both groups should ring a bell for the concerned parties.  

7. Action plan 

This section is dedicated to discuss a suggested action plan to improve the quality of translation 

when it is done into a second language. It targets the undergraduate programs at the Jordanian universities 

and can be applied to translation programs in other universities too. This action plan includes: 

1. Re-considering the admission criteria in the undergraduate programs 

2. Teaching “writing for translators” 

3. Teaching revision 
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4. Developing cultural competence 

Although the results of the tests above do not directly tackle the issue of culture in translation, the 

researchers included it in their action plan due to various justifications. First of all, language and culture 

are inseparable and one cannot be taught without the other. Secondly, the courses offered by translation 

departments often ignore the importance of teaching culture and its relation to translation. Finally, based 

on the researchers’ observation, a considerable amount of translation errors often occur due to cultural 

differences between SL and TL, specifically when it comes to translations when Arabic and English are 

the language pair in question.  

7.1. Re-considering  admission criteria in undergraduate programs 

Going through all undergraduate programs in translation at the Jordanian universities, we notice that 

there are no admission criteria for the prospective students. In general, after the students pass their general 

secondary examination (Tawjihi) in the appropriate branch, they apply to the major they want to study at 

any of the Jordanian public and private universities. While joining the faculties of medicine, pharmacy, 

engineering and law requires obtaining high averages at the Tawjihi, joining other faculties requires only 

obtaining a minimum average of 65% (60% at some peripheral public universities and at all private 

universities). Thus, if a student wants to study translation (either because s/he likes the major or just to get 

a better job), his/her general Tawjihi average is the only factor that determines the admission. Therefore, 

students may be admitted into the Jordanian translation programs regardless of their proficiency in 

English, which is in this case the second language, or even in Arabic, which is their first language.  

As a matter of fact, the students only take a general English placement test upon entering the 

university which measures the students’ level in English. It consists of three parts: structure, vocabulary, 

and reading comprehension. All the questions in this test are multiple choice and students can still enrol 

in the translation department whether they pass it or not. This placement test is a general one (more of an 

English literacy test) and is required by all departments not by the translation department. Passing this test 

would exempt the students from studying one or two general English courses from the university’s 

obligatory courses. 

Based on the above, translation departments in Jordan should establish their own admission criteria. 

In other words, there must be an admission test focusing on competency in both English and Arabic. This 

test should be designed by language specialists to measure the students’ proficiency in their second 

language (English) and first language (Arabic) and should target all four skills: reading, writing, speaking 

and listening. Also, a rubric should be designed for the purpose of measuring the students’ competence in 

both English and Arabic. One may question measuring the students’ competence in their native language. 

We would say that measuring the students’ competence in their first language will help the translation 

departments when designing their curricula; they, for example, can include more courses in the study plan 

to solve any problems revealed by the placement test. 
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7.2. Teaching writing for translators 

To assume that translators cannot translate into their second language leads to suppose that they 

cannot write in their second language naturally or proficiently. This assumption suggests that when 

translating into a second language, the target texts might look unnatural due to errors in grammar, 

punctuation, spelling, vocabulary, style, etc. To produce high quality translations and to meet  market 

demands, translation programs should offer two different types of writing courses: general writing and 

writing for special purposes (LSP writing). The undergraduate translation programs in Jordan only offer 

the first type, i.e., general writing. The first type should focus on basic writing skills, such as sentence 

structure, punctuation, thesis statement, style, and spelling. The second type should concentrate on 

writing for special purposes which means providing special writing courses for specific disciplines, such 

as technical writing, legal writing, scientific writing, business writing, and health and medical writing.  

Technical translation… encompasses the translation of special language texts, i.e., texts written 

using Language for Special Purposes (LSP). As such, technical translation (and “technical 

terminology” as well) includes not only the translation of texts in engineering or medicine, but 

also such disciplines as economics, psychology and law. These texts require not only a firm 

mastery of both the source and target languages, but also at least an informed layman’s (or 

journeyman’s) understanding of the subject field treated by the text, coupled with the research 

skills needed to write like an expert on the leading edge of technical disciplines. (Wright and 

Wright Jr.1993, 1) 

Offering WSP (writing for specific purposes) should depend on both market and students’ needs. In 

these courses students should consider and pay attention to three important components: purpose, 

convention, and target audience of the text. 

7.3. Teaching revision 

Another way to improve translations that are done into a second language is to include revision as a 

separate course in the translation curricula. Unfortunately, the undergraduate translation programs in 

Jordan do not offer revision as a separate course. This course is designed to train translators to revise, i.e., 

correct, improve, and change their own translations as well as the translations of other students. Revision 

in this context includes different activities as suggested by Jonathan and Hine Jr.: 

Text revision … is a cognate taken from the French revision. While “revision” in English 

usually implies modification of the text, revision denotes a series of specific activities 

performed on a written text, by the author/translator or a second person. These activities 

include reviewing (“to review=reviser), editing, proofreading, quality control, and content 

verification. (2003, 138) 

Translators can perform two types of revision: they can first compare the target text to the source 

text. This type will help them to check completeness, i.e., if all the elements of the source text message 

were translated, and then to maintain accuracy, i.e., to check if the target text message does really reflect 
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that in the source text. As noted, the second type includes revising the target text only; this will help 

translators to correct grammar, vocabulary, spelling, punctuation, collocations, style and other errors. All 

these types of errors can be classified into three main categories: poor writing, non-native writing, and 

poor translation (Jonathan and Hine Jr., 2003). 

7.4. Developing cultural competence 

Learning a second or a foreign language properly is not merely mastering new rules of grammar and 

memorising new vocabulary. Languages are learned as full packages together with culture. As most 

linguists define language as a system of shared arbitrary symbols to facilitate communication between 

human beings (Brown, 2000), most philosophers agree that culture is a system of shared beliefs, 

behaviours and customs (Bates and Plog, 1990). Goodenough avers that “a society’s language is an aspect 

of its culture. The relation of language to culture, then, is that of part to whole” (1964, 36). In other 

words, one cannot master a second language without understanding the culture of its speakers. The so-

called linguistic repertoire, i.e., knowing when and where to use appropriate registers of languages, 

depends on mastering both the linguistic and the cultural codes.  

Cultural competence is one of the main skills that a translator should possess in order to carry out a 

translation job adequately. To render culture in a given text is one of the most problematic areas in the 

translation process. Thus translators who attempt to translate culture-bound texts should be familiar with, 

if not fully aware of the cultural background of the source language as well as the social environment in 

which idioms, proverbs, and cultural expressions are employed. Without such knowledge, the translations 

may not be full, may sound unnatural, and the message will suffer distortion. 

Developing this competence does not occur inside the classroom only. In fact, most of it takes place 

outside the classroom: reading for pleasure, watching foreign movies, etc. However, universities should, 

at least, provide students with introductory courses that acquaint  them with the historical and social 

aspects of the target culture. In this regard, Schäffner demonstrates that “[c]ultural competence is 

specifically provided by the modules … focusing on the recent history of the target countries, 

geographical aspects, their political systems, their economic, social, cultural development, etc.” (2001, 

147). 

Training outside the universities can be done in two ways; the first one depends on the universities as 

they should establish partnership with other universities in the target culture to send students there, for 

example over the summer, to develop both their linguistic and cultural competence through everyday life 

activities. The second one depends on the students themselves as they should work to develop their 

cultural competence by, for example, reading books, articles, and stories, watching movies, series, and 

TV shows, and reading more about the culture, history, political and economic system of the target 

culture, etc. This exposure to the target language and culture will give the translators the ability to better 

understand the meaning of cultural events, such as Black Friday, Super Bowl and Hip Hop. Nevertheless, 

English has many varieties: American, British, Indian, Caribbean, etc. So, which culture should we teach 

our students? Translators do not only translate for native-speaking readership. Just as there is a lingua 
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franca, there must be a ‘cultura franca’ towards which translators should aim (Snell-Hornby, 2000). 

However, since American and British English are the dominant varieties, more courses should be 

allocated to these two varieties focusing on both dominant cultures.  

8. Conclusion 
Within the translation profession, translating into a second language is inevitable because the 

demand in the market cannot always be met with native-speaking translators. However, some translation 

scholars doubt that translating into a second language would produce high quality translations. This 

article suggests some pedagogical solutions to improve the quality of the translations done into the non-

native language of the translators. In particular, this study aims at preparing undergraduate translation 

students to be successful bi-directional translators. Translation departments can follow the suggested 

action plan that includes re-considering the admission criteria, providing courses to teach “writing for 

translators”, teaching revision, and developing  cultural competence. These solutions are suggested to 

improve the quality of translations of the undergraduate translation students in Jordan. Yet, translation 

programs in other countries can benefit from these solutions. 

 

 

 

  إعادة النظر في اتجاه الترجمة في حقل دراسات الترجمة

  ابراهيم درويش، بالل صياحين
  قسم الترجمة، جامعة اليرموك، األردن

  الملخص

لى إمكانية الترجمة الفعالة إدحض الفرضية التقليدية السائدة بخصوص اتجاه الترجمة، وتشير  إلىتستند هذه الدراسة 

سنة األولى التقارن هذه الدراسة بين ترجمات طالب . في حال تلقي الطالب التدريب المناسب لى اللغات األخرىإمن اللغة األم 

أظهرت النتائج تفوق طالب السنة الثالثة على طالب السنة لقد . العكسوالسنة الثالثة من اللغة العربية إلى اللغة االنجليزية وب

األولى نتيجة لدراستهم مساقات أعدت لتطوير قدرات الطالب اللغوية وغيراللغوية، إال أن أداء طالب السنة الثالثة ما زال يحتاج 

ق على برامج لباحثان خطة عمل إجرائية لتطبيقترح ا، ولتمكين طالب الترجمة من هذه المهمة الصعبة . إلى التطوير والتدريب

اتجاهات رئيسية، تتمثل  بعةأركما وتركز هذه الخطة المقترحة على . درجة البكالوريوس في الترجمة في األردن والدول األخرى

  .الثقافية وتنمية الكفايات ،وتدريس مهارة مراجعة الترجمة، وتدريس مهارة الكتابة للمترجمين ،معايير القبول: فيما يلي

  .برامج الترجمة، خطة عمل إجرائية، سوق العمل، اتجاه الترجمة، الترجمة: مفتاحيةالكلمات ال
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