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Abstract 

The study aims at investigating the extent of using modern assessment strategies and tools by Jordanian 

Teachers of English Language in an EFL context, for it is an integral component of the teaching and learning process. 

Gender, experience and qualifications were taken into account as variables of the study, which was limited to teachers 

of English in an EFL context for the academic year 2018/2019.A random sample of 43 teachers from Irbid first 

governorate in Jordan was selected. A descriptive analytical method using a five–likert scale as an instrument was 

adapted to achieve the goals of the study. The results show that the level of using modern assessment strategies and 

tools by English teachers to assess students' understanding and enhance their learning ranges between medium and 

low but is mostly low. It is noted that the implementation of some items that represent traditional assessment are 

higher than the other items. The final results indicate that teachers tend to use traditional assessment strategies for 

different reasons presented in the discussion. Moreover, the results show that there are no statistically significant 

differences (α = 0.05) due to gender, experience, or qualifications. 

Keywords: Assessment strategies, EFL context, traditional assessment strategies, modern assessment strategies. 

Introduction 

English is the language of globalization, and its learning has become of primordial importance for 

most people around the world nowadays. As a result, students need to master this international channel of 

communication to be able to cope with the new changes in the world. English is taught as a foreign or 

second language in varied contexts all around the world. In fact, policy makers at educational institutions 

have recognized the importance of English and made a lot of efforts to improve students’ English 

language competencies through developing teachers’ knowledge in three core domains: planning, 

methods of teaching and assessment (National Research Council 2000).  

Assessment is a pivotal component of the teaching -learning process (Goodrum et al. 2001) because 

of its critical importance for both teachers and students. It is one of the most important tools of education. 

It is the bridge that links teaching and learning together since it allows teachers to know if their teaching 

practices lead to the desired learning (Wiliam 2013). Dunn et al. (2003, 3) stated that “researchers have 

placed student assessment at the peak of the pyramid as regards its importance in determining student 

approaches to learning”. 
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The term assessment has various definitions according to the role it plays in teaching and learning. 

As defined in the Glossary of Education Reform (2014), assessment refers to "the wide variety of 

methods or tools that educators use to evaluate, measure, and document the academic readiness, learning 

progress, skill acquisition, or educational needs of students”. Meanwhile, it is defined by Allen (2004, 4) 

as “a framework for focusing attention on student learning and for provoking meaningful discussions of 

program objectives, curricular organization, pedagogy, and student development”. Angelo (1995, 7) 

stated that assessment is “an ongoing process aimed at understanding and improving student learning. It 

involves making expectations explicit and public; setting appropriate criteria and high standards for 

learning quality; systematically gathering, analyzing, and interpreting evidence to determine how well 

performance matches those expectations and standards; and using the resulting information to document, 

explain, and improve performance”. For their part, Huba and Freed (2000, 8) defined assessment as “the 

process of gathering and discussing information from multiple and diverse sources in order to develop a 

deep understanding of what students know, understand, and can do with their knowledge as a result of 

their educational experiences; the process culminates when assessment results are used to improve 

subsequent learning”. 

Assessment, as an indispensable process, entails benefits related to students, teachers, and 

educational programs as well. For students, assessment enables them to learn and to track their progress 

towards achieving the goals of the course (Gardiner 1994). It also helps them to determine their points of 

strengths or weaknesses in order to work harder, to modify and develop their learning if their performance 

in the classroom is poor, and to become more responsible and motivated towards their learning. Likewise, 

it provides teachers with clear insights into the genuine level of their students, their problems and 

difficulties, to enable them to reevaluate their ways of teaching, to develop their teaching competences, to 

eliminate and process students’ problems and to provide them with better and more helpful feedback.  

There are three major types of assessment: diagnostic, formative, and summative assessment. 

Diagnostic assessment enables teachers to find out prior knowledge about each individual student before 

explaining any topic, and this helps them to plan appropriate and meaningful instruction (Dumit 

2012).Formative assessment (assessment for learning) enables teachers to collect information about 

students’ learning needs during the learning process and before the summative assessment to modify their 

teaching practices according to these needs and to provide students with ongoing feedback to enhance 

their achievement (Looney 2011). Heritage (2008, 2) indicated that the purpose of formative assessment 

is to provide feedback to teachers and students during the course of learning about the gap between 

students. 

For its part, summative assessment enables teachers to make final judgments about the learning that 

has been completed, the performance of their students and the appropriateness of their teaching practices 

after a certain period of instruction (Chappuis and Chappuis 2007). Shepherd and Godwin (2004, 4) 

pointed out that summative assessment is usually quantitative. 

In assessing learning outcomes, the traditional ways of assessment such as tests or papers are not 

always the case; there are other types of assessment including “focus groups, interviews, electronic 
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portfolios, and surveys" (Gahagan et al. 2010, 6). These types can sometimes identify some strength or 

weak points regarding the learning process that traditional methods can vaguely measure. Pellegrino, 

Chudowsky, and Glaser (2001) stated that although there are many tools used for assessment, the 

important question to raise is about the most effective kind of assessment to implement. 

Since measuring students' performance and understanding is the aim of assessment, teachers use a 

variety of assessment methods, strategies and tools underlying different names, whether traditional or 

authentic/alternative. The majority of teachers depend on the traditional tools and strategies: multiple-

choice tests, true/false tests, short answers, and essays (Simonson et al. 2000).  

On the other hand, the authentic or alternative tools and strategies of assessment depend on the 

engagement of students in the learning process by performing tasks themselves. This tool, with the aid of 

certain directions given by teachers, is able to demonstrate students' aptitude. Alternative assessment puts 

the theories taught by teachers into practice. Janisch, Liu, and Akrofi (2007, 221) defined the content 

alternative assessment tools to include considering learners as constructors of knowledge; finding 

authentic materials and activities; employing dynamic, ongoing evaluation tools; and empowering 

students.  

By asking teachers what modern assessment strategies they most likely use, several strategies are 

stated including: open-ended and brainstorming questions that lead students to respond with long answers 

in a written or spoken form. Peer instruction is also a strategy teachers rely on in the process of assessing 

students’ understanding. In certain cases, take-home exams are used to measure student’s level of 

grasping, and consequently, expressing their understanding of particular concepts teachers address. By the 

end of the term, teachers form groups of students to tackle an issue students know about to present 

projects that involve all language skills: writing, listening, reading and\ or speaking as well as 

comprehension using various forms of questions. 

Problem of the study 

The nature of assessment used by Teachers of English Language is of great importance because it is 

an integral component of the teaching and learning process. Many researchers in the field such as 

(Yamtim and Wongwanich 2014, Kanjee and Mthembu 2015) asserted that teachers’ assessment literacy 

is low and a large number of them face difficulties in assessing their students appropriately. This study is 

the first to address such a problem in Jordan. Teachers need to vary their methods and strategies of 

assessment because using the same methods of assessment may negatively affect students day after day. 

Using varied ways of assessment can help teachers to assess students’ different learning approaches 

taking into consideration their needs and their points of weaknesses and strengths.  

Purpose and Questions of the Study 

The purpose of this study is to investigate the level of using modern assessment strategies and tools 

by Jordanian teachers of English in an EFL context in Irbid first governorate, in light of gender, 

experience and qualifications, and their appropriateness in achieving the teaching/learning goals set. 
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In this study, the researchers attempt to answer the following questions: 

1- What is the most common method of assessment used:  traditional or modern assessment methods? 

2-Are there any statistically significant differences at (α = 0.05) in the assessment strategies and tools 

used by Teachers of English Language due to gender, experience and qualification variables? 

Significance of the study 

The importance of this study stems from the fact that only a few studies have been conducted in EFL 

contexts, according to the researchers’ knowledge, to investigate the level of using modern assessment 

strategies and tools by Teachers of English Language in Jordan. The results of this study may provide 

additional insights into English teachers’ assessment strategies in a context in which English is taught as a 

foreign language. Moreover, this study may be used as a reference for other scholars to conduct further 

research in other educational contexts. The study may reveal one of the reasons behind students’ 

weakness in English since the lack of using effective assessment methods may negatively affect the 

educational process. Lastly, the current results may encourage policy makers to conduct efficient training 

programs to develop teachers’ assessment literacy concerning the new methods of assessment and 

determine how to apply them appropriately to assess students and enhance their learning capacities to be 

in line with current changes, so that they are not left behind as the world moves on. 

Operational Definitions of Terms (based on the current study) 

-Assessment strategies: a variety of traditional or alternative strategies used by teachers of English to 

enhance their students’ learning. 

-EFL Context: a context in which English is taught as a foreign language. 

-Modern assessment strategies: They are the systematic modern procedures of engaging learners to 

perform real-life tasks on the basis of the items they are informed to measure their knowledge and 

skills, not their abilities to memorize or recall, in order to improve their process of learning. 

- Traditional assessment: It is the systematic standard testing methods with short or limited answers 

teachers use to measure students’ ability to memorize and encourages rote-learning. 

-Jordanian EFL teachers: Male and female teachers of English Language from Jordan, limited to Irbid 

first governorate, who teach English to Jordanian students whose first language is not English. 

Limitations of the Study 

The generalization of the results of this study is limited to teachers of English in Irbid first 

governorate (as an example of a foreign context), for the academic year 2018/2019 in Irbid, Jordan. It is 

also limited to the instrument of the study which is a five – likert scale and to three variables which are 

gender, experience and qualification. 
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Literature Review 

Many studies in the related literature discuss the meaning of both traditional and alternative ways of 

assessment and compare between them mentioning their advantages and disadvantages. However, very 

few studies have investigated the practical use of modern ways of assessment by teachers in the 

classroom nowadays especially that we live in a continuously changing world that focuses on the 

innovative approaches of learning.  

Investigating assessment perceptions and practices in the advanced foreign language classroom is a 

report introduced by Shohamy et al. (2008). The report is a survey  - based study designed to investigate 

Advanced Language Proficiency (ALP) and consists of what is said to be known as two major 

components: "'the what' (e.g., how the language is perceived and conceptualized) and the 'how', (e.g., the 

very methods used to assess this knowledge)" (p. 4). For advanced language proficiency (ALP), teachers 

play a significant role in the process of class assessment. However, teachers' perception, which includes 

many factors such as proficiency and level of education, must be taken into account. After analysis, 

teachers agree that all advanced learners should be able to engage in a conversation about everyday life, 

read a newspaper, and construct narratives about current events. (p.13) In ALP, teachers opt for 

functionality over accuracy as part of communicative competence. Though the report states that certain 

students of certain backgrounds, such as Arabic, have more difficulty achieving ALP than others, yet it is 

still possible to accomplish. "…even though the learner of Arabic cannot perform in the same way as the 

learner of Spanish, this does not disqualify the former from having achieved ALP” (p. 16).Teachers stress 

out certain ALP "procedures such as portfolios, performance tasks, essays, and rubrics and that 

assessment is always an on-going process with a formative dimension." (p. 25) Nevertheless, teachers 

continue to use traditional methods of assessment even when they use advanced innovative methods in 

teaching. The most common assessment was traditional tests and quizzes format. The current study shares 

the aim with this report, namely, study the assessment tools Jordanian teachers use in class. It also 

supports the idea of the factors used to assist teachers' perception that affects ALP learning through the 

questionnaire conducted.  

Mussawy (2009) conducted a work to serve two purposes: to investigate class assessment of pre-

service teachers’ perceptions, and to examine faculty members’ perceptions as a secondary aim. In 

addition, the study is a contribution to class assessment methods and how they can enhance students' 

learning process. It differentiates between two types of assessment used: “formative” and “summative”. 

Teachers are nowadays shifting to the new methods, i.e. the ones that depend on evaluating students' 

engagement in activities during class. It also distinguishes between measuring achievement using 

traditional testing and a paradigm that offers “higher-order knowledge and skills” (p. 8).The type of 

assessment students need is the one that enhances performance and provides future aid; students' 

engagement in the assessment process is crucial, as many have suggested (Dochy and McDowell, 1997; 

Nitko 1989; Black and Wiliam 1998; Birenbaum and Dochy 1996; Wiliam and Thompson, 2008). (pp. 

15-6) 
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The researcher also exposes here a number of assessment types that should be used in schools with 

their definitions, characteristics and positive and negative aspects as investigated by various scholars. 

Among these are Portfolios, Self/ Peer assessment, Performance-Based/ Interview-Based/ Play-Based 

Assessment, and Questioning. 

Rahman, Bahu and Ashrafuzzaman (2011) explored the nature of English language classroom 

assessment and feedback practiced within Junior Secondary schools of Bangladesh. A qualitative 

approach was used to collect data by using classroom observation checklists, English teachers' and head 

teachers' interview schedules and Focus Group Discussions (FGDs) with students. Thematic analysis was 

conducted to pull out the findings of the study which showed that teachers assessed the students' learning 

through questioning and the questions were closed-ended by nature. Most of the students liked written 

assessments. In the classroom, teachers provided only verbal feedback to the students and in the 

observation it was found that teachers gave feedback on few occasions. Teachers recommended that 

listening and speaking test items should be included within the national assessment system. 

Forutan (2014) evaluated the performance of EFL learners on writing methodology in the traditional 

and alternative assessments strategies. The sample of the study includes male and female university 

students in an advanced writing course. A knowledge-telling model shows that advanced writers focus 

more on editing and using internal material in creating the content, unlike beginners who tend to make 

less revising of the written material. The study was conducted in two stages. Firstly, a traditional writing 

task was given the participants, who were included in the study sample, by proposing guided questions to 

obtain brainstormed answers; then, a video and reading passage, related to the subject provided, were 

given to them. Finally, the researchers have noticed that most studies concentrate on using alternative 

assessment strategies and how they contribute to students’ level of education. These studies even 

sometimes prefer assessing functionality over accuracy and discussing what should be used as an 

alternative way of teaching methodology and consequently assessment strategies. However, most of them 

do no focus on the "level" of using these strategies and whether or not teachers prefer using traditional 

ways of assessment over alternative strategies. 

Alternative assessment is used as a means for educational reform due to the increasing awareness of 

the influence of testing on curriculum and instruction. Currently, traditional assessment, namely testing, is 

challenged by alternative assessment approaches. Quansah (2018) compared traditional assessment 

procedures (e.g., multiple choice and essay) with performance and portfolio assessments with the view of 

unearthing which assessment procedure should be adopted in this current generation.  

Quansah concluded that it is important for teachers to utilize the form of assessment procedure 

(whether traditional or alternative) which will help in achieving their learning objectives in a feasible 

manner. 
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Method and Procedure 

This part of the study presents the methodology that the researchers followed in this study. It 

includes the population, the sample, the instrument along with its validity and reliability, the dependent 

and independent variables and the procedures of the study. 

Design of the Study 

A descriptive analytical method was used in this study. This method studies a certain issue or 

phenomenon in order to collect information that answers the questions of the study. 

The population and sample of the study 

The population of this study was 639 which was composed of all male and female English language 

teachers in Irbid first governorate in Jordan for the academic year 2018/2019. A random sample of 45 

teachers was selected. After the questionnaire was distributed, two questionnaires were excluded since the 

answers were not clear enough. As a result, the total number of the sample became 43. Table (1) shows 

the distribution of the study sample. 

Table 1: Frequencies and Percentages of the Sample according to Study Variables 

Instrument of the Study 

To identify the assessment strategies used by Teachers of English Language to enhance students’ 

learning, a questionnaire was constructed to collect data according to the following procedures: 

First: Reviewing the related literature on the subject of the strategies used for students’ assessment. 

Second: Analyzing the content of the educational bulletins on the assessment strategies issued by the 

Jordanian Ministry of Education, and then restructuring a number of items. The questionnaire 

prepared in its initial form consisted of (25) items, in which the items were constructed to be 

measurable and observable in order to have a precise idea of the types of assessment strategies used 

by English teachers.  

 

Variables Categories Number Percentage 
Gender Male 28 65% 

Female 15 %35  
Experience 5 years or less 15 %35  

6-10 years 17 %40  
10 years or more 11 %25  

Qualifications BA 20 %47  
Higher Diploma 15 %35  

M.A. 8 %18  
 Total 43 %100  
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Content validity of the attitudinal questionnaire 

In order to verify the validity of the questionnaire, the researchers relied on itsapparent validity. It 

was presented to a group of five Jury who were experts in the field. They were asked to express their 

opinions about the formulation of the items and their linguistic integrity. The formulation of some items 

was modified in terms of construction and thereby achieved the apparent validity of the instrument. The 

arbitrators proposed that items (24 and 25) should be deleted. They also suggested that item (19) should 

be divided into two separate items instead of one to make the final version of the questionnaire consist of 

24 items. (Please, refer to the original questionnaire in Appendix A) 

Construct Validity of the questionnaire 

In order to construct the validity of the questionnaire, the researchers chose a pilot group of 16 EFL 

teachers from outside the participants of the study. The correlation coefficient of the items with the whole 

questionnaire was calculated (Appendix B). It is shown that the values of the correlation coefficient of the 

items with the whole questionnaire ranged from (0.64-0.92) and that reflects a good construct validity of 

the questionnaire. 

Reliability of the study instrument 

To ensure the reliability of the study instrument, it was verified by applying and re-applying it (test- 

retest strategy) two weeks later to 16 English teachers not included in the original study sample. Pearson 

correlation coefficient between the estimates was then measured at both times and it was (0.87). 

Cronbach’s coefficient alpha was used to calculate the internal consistency coefficient of the items 

included in the questionnaire and it was (0.89). These values are considered appropriate for the purpose of 

this study. 

Data Analysis  

After the questionnaires were collected from the study sample, the answer scale for the 

questionnaires was translated from a verbal to a quantitative scale by giving the answer category "always" 

five grades, the "very often" answer four grades, the answer category "sometimes" three grades, the 

category "rarely" two grades, and the category "never "one grade. The scores on the instrument sections 

were calculated at three levels (high, medium, low), according to the average responses of the sample 

members per item. The three levels are as follows: 

- Less than 2.34: low degree of usage. 

- 2.34 - less than 3.67: medium degree of usage. 

- From 3.67 to 5: high degree of usage. 

The previous measure was calculated using the following formula: 

Upper Gauge (5) - Lower Gauge (1) 

Number of categories required (3) 
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  5-1 = 1.33 

      3 

Then, the answer (1.33) was added to the end of each category. 

Study variables 

This study included two kinds of variables as follows: 

A. Independent variables: 

-Gender, with two levels: female and male 

-Experience, with three levels: (less than 5 years, 5 -10 years, more than 10 years). 

-Qualification, with three levels: Bachelor degree, High Diploma and Master’s degree. 

B. Dependent variables: 

Assessment strategies and tools used by teachers of English language.  

Statistical Analysis 

To answer the questions of the study, appropriate statistical methods, such as arithmetical means, 

standard deviations and three-way ANOVA were used.  

Results of the Study 

The aim of this study is to identify the level of using modern assessment tools by Teachers of 

English Language in an EFL context. The results obtained are presented as follows: 

Question 1: What is the most common method of assessment used: traditional or modern assessment 

methods? 

To answer this question, means and standard deviations of the assessment strategies used by English 

teachers were extracted and table (2) below illustrates this. 

Table 2: Means and standard deviations of the items of the assessment strategies used by Teachers of 

English Language arranged in a descending order according to their means 

Level Std. 
Deviation Mean Item Number Rank 

High 1.068 3.88 Teacher depends on pencil and paper: test/ quiz/ 
exam, as an assessment strategy 

9 1 

High 1.052 3.86 Teacher uses short- term questions: multiple choice 
items, match items, true/ false items, as an 

assessment strategy 

10 2 

High 1.026 3.80 Teacher uses open ended answer items: completion, 
short answer, essay and problem solving, as an 

assessment strategy 

11 3 

High 1.026 3.79 Teacher observes students randomly for assessment 12 4 
High 1.027 3.75 Teacher entirely depends on the curriculum to 

provide students with needed information 
8 5 

High 1.098 3.73 Teacher encourages students to participate and 
discuss during the session. (performance based 

assessment) 

7 6 
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Level Std. 
Deviation Mean Item Number Rank 

High 1.017 3.70 Teacher employs communication as an assessment 
strategy by using questions and answers 

(communication ) 

24 7 

Medium 1.029 3.12 Teacher implements self- assessment as a reflection 
assessment strategy 

22 8 

Medium 1.106 3.09 Teacher implements journal as a reflection 
assessment strategy 

23 9 

Medium 1.092 3.01 teacher uses presentations as a performance-based 
assessment 

1 10 

Medium 1.45 2.98 Teacher uses demonstration as a performance-
based assessment 

2 11 

Medium .988 2.96 Teacher uses speech as a performance-based 
assessment 

3 12 

Medium 0.978 2.89 Teacher uses simulation/role playing as a 
performance-based assessment 

5 13 

Low 1.203 2.33 Teacher uses debate as a performance-based 
assessment 

4 14 

Low 1.051 2.30 Teacher uses exhibition as a performance-based 
assessment 

6 15 

Low 1.112 2.29 Teacher employs communication as an assessment 
strategy by using conference 

20 16 

Low 1.167 2.27 Teacher employs communication as an assessment 
strategy by using interview 

19 17 

Low 1.323 2.24 Teacher observes students systematically for 
assessment 

18 18 

Low 1.401 2.21 Teacher uses checklist as an assessment tool 13 19 
Low 0.978 2.20 Teacher uses rating scale as an assessment tool 14 20 
Low 1.614 2.18 Teacher uses rubric as an assessment tool 15 21 
Low 1.153 2.15 Teacher implements student-portfolio as a 

reflection assessment strategy 
21 22 

Low 1.126 2.10 Teacher uses anecdotal record as an assessment 
tool 

16 23 

Low .986 2.05 Teacher uses learning log as an assessment tool 17 24 
Medium .986 2.94 Total 

 

Table (2) shows that the mean scores ranged between (2.05-3.88), where item (9), which states: 

"Teacher depends on pencil and paper: test / quiz / exam, as an assessment strategy", ranked first with an 

arithmetic mean of (3.88), while item (17) "Teacher uses learning log as an assessment tool" ranked last 

with an average of (2.05). Besides, it is noted that items (9,10,11,12,8,7,24)have means between (3,70- 

3,88 )which indicates a high degree of usage while items ( 22, 23,1,2,3,5,4,6,20,19,18,13,14,15,21,16,17 ) 

have means between (2,05-3,12 ) which indicates a medium to low degree of usage but mostly low. Items 

ranked from one to seven represent traditional ways of assessing students’ understanding. On the other 

hand, it can be noticed that items ranked from eight to twenty -four represent the alternative ways of 

assessment. The final result indicates that teachers tend to use traditional assessment strategies. 

Question 2: Are there any statistically significant differences at (α = 0.05) in the assessment strategies 

used by Teachers of English Language due to gender, experience and scientific variables? 

To answer this question, the arithmetic means and standard deviations were extracted for the 

assessment strategies used by English language according to gender, experience and qualification 

variables. Table (3) below illustrates this: 
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Table (3): Means and standard deviations of the assessment strategies used by Teachers of English 
Language according to gender, experience and qualification variables 

Variable Category Mean Std. Deviation 
 
Gender 

Male 3.11  .753  
Female 3.19 .776  

 
Experience 

Less than 5 years 3.14  .771  
5 years - less than 10 years 3.18  .781  

10 years or more 3.10  .733  
Scientific Qualification B.A. 3.15  .772  

Higher Diploma 3.13  .788  
M.A. 3.16  .713  

 

Table (3) shows a variance in the arithmetical means and standard deviations of the assessment 

strategies used by Teachers of English Language according to gender, experience and qualification 

variables. To illustrate the significance of the statistical differences between the arithmetic means, the 

Three-Way ANOVA test was applied to the instrument as a whole. Table (4) shows the results: 

Table (4): Three-Way ANOVA of the arithmetical means and standard deviations of the assessment 
strategies used by Teachers of English Language according to gender, experience and 
qualification variables 

Source of Contrast Sum 
Squares 

Degrees of 
freedom Mean squares F –Value Statistical 

significance 
Gender .189 1 .189 .093 .575 
Experience .146 2 .073 .036 .885 
Qualification .009 2 .005 .002 .992 
Error 74.799 37 2.02   
Total 75.139 42    

 

Table (4) shows the following: 

- There are no statistically significant differences (α = 0.05) due to gender, with a value of.093and a 

statistical significance of 0.575. 

- There are no statistically significant differences (α = 0.05) due to experience, with a value of.036 and a 

statistical significance of 0.885. 

- There are no statistically significant differences (α = 0.05) due to qualifications, with a value of.002and 

a statistical significance of 0.992. 

Discussion of Findings  

The level of using modern assessment strategies by English teachers to assess students' 

understanding and enhance their learning ranges between medium and low but it is mostly low, and the 

previous result may be due to the weakness of English teachers' training on how to use modern strategies. 

Through personal communication with the teachers (by asking and observing), the researchers noted that 

the training efforts of the Jordanian Ministry of Education to qualify Teachers of English Language are 

limited to some aspects of the educational process such as classroom planning and classroom 

management, or countering students' weakness in English. However, teachers are not sufficiently 
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qualified to employ modern assessment strategies within the classroom. On the other hand, the 

researchers noted that the number of students in the same classroom is high to a level that requires the 

teacher to use traditional pedagogical methods, both in the process of teaching or evaluation. All the 

previous factors made English teachers’ methods of assessment limited to some modern strategies, 

although their use is below the required level. 

In addition, some teachers have their own concerns about the objectivity of some alternative ways of 

assessment. Many researchers, such as Law and Eckes (1995), found out that traditional ways of 

assessment are more valid, reliable and objective since the results of standardized tests and other types of 

multiple choice tests are totally clear and valid. It is unlike evaluating students by using alternative 

assessment strategies. The bases on which grades are given to students can vary for different reasons: 

teachers might be biased to certain students based on their self- reflection and experience; sometimes 

students themselves do not have the courage to express themselves with the alternative methods teachers 

use, as they are better at paper-based exams. Some teachers believe, by observing and asking them, that 

alternative ways of assessment do not help teachers make good educational decisions and that without 

validity, any assessment is useless. The main reason is that the results of students’ achievement are based 

on an abstract system of grading, and that there are no paper-based marks that both students and parents 

could see.  

One of the reasons that affect the use of modern assessment strategies could be that teachers feel 

they are going to be evaluated, by both administrative superiors and supervisors or parents, according to 

students’ achievement since the alternative assessment methods are the same in the same group of 

teachers who teach the same subject; the higher the level of students’ achievement is, the more valid the 

teacher is in the process of teaching. Modern assessment strategies should be collaboratively developed, 

especially among a group of teachers who teach the same subject. When traditional assessment is used to 

measure how effective the teaching methods are, or how students’ achievement is leveled, teachers are 

aware of the fact that these methods are also used to measure how effective their methods of teaching are. 

Another reason to consider is that not all methods of traditional assessment should be categorized or used 

as a traditional strategy. Students’ understanding and achievements vary from one person to another; 

accordingly, teachers or practitioners should use a variety of techniques and methods to ensure students’ 

understanding and consequently enhance their results.  

Sometimes, teachers have some remarks regarding using modern assessment strategies; such 

strategies sometimes exceed the normal length, fail to be simple in form, and are consequently hard to be 

analyzed. Teachers need to put extra efforts to plan for assessments that suit all students in order to 

achieve a more consistent evaluation of students and the way they learn. They find traditional ways of 

assessing students more suitable for parents to accept because they have paper- based scores that they can 

deal with. Modern assessment strategies are also, according to some schools, costly. Therefore, some 

schools try to reduce expenses by using traditional assessments especially when they are restricted by 

tight budget as some teachers declared when they were asked directly.  
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The results of the study have revealed that there are no statistically significant differences in the 

assessment strategies used by English teachers to evaluate the understanding of the students due to 

gender, experience and qualification variables. The previous finding seems somewhat logical because 

English teachers carry out their teaching tasks in a similar and homogeneous environment in which most 

teachers use the teacher's guide “Teacher’s Book” as a key reference in planning for classes. Therefore, 

teachers’ performance in the classroom was almost the same in terms of teaching or evaluation, noting 

that the performance of females in terms of evaluation was better than that of males, although this was not 

statistically significant. 

Recommendations 

In the light of the results, the researchers recommend the following: 

1- The need to plan and prepare mandatory in-service training programs for Teachers of English 

Language that enable them to implement modern strategies for assessment. 

2- The need to provide English teachers with practical models on how to implement appropriate strategies 

to assess students' understanding; 

2- Conducting further studies with different samples in order to form a better integrated picture of the 

level of using modern assessment strategies in the educational process. 

Conclusion 
The results of the current study indicate, through using arithmetical means, standard deviations and 

Three-way ANOVA, that teachers have a tendency to use the traditional assessment strategies rather than 

alternative modern ones. The results have shown that teachers are more satisfied with the traditional ways 

of assessment, such as paper-based test/ quiz/ exam, short-term questions as well as open-ended answer, 

as valid measures of student competence. Furthermore, most teachers still use random observation for 

measuring students’ ability. However, teachers should implement the new assessment strategies in order 

to enhance students' achievement. In addition, they should implement a variety of assessing methods to 

ensure that students’ understanding improves when using different strategies, and this will result in higher 

student achievement. 
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 نجليزية الستراتيجيات التقييم الحديثةمدى استخدام معلمي اللغة اإل
  جنبيةأجليزية كلغة نيس اللغة اإلفي بيئة تدر وأدواته

  أمل الناطور، ديما حجازي
  األردن، جامعة اليرموك، مركز اللغات

  هبة الزريق
  األردن، القلقشندي للكتابة والبحوث

  الملخص

من قبل معلمي اللغة وأدواته  لى الكشف عن مستوى استخدام استراتجيات التقييم الحديثةإتهدف هذه الدراسة 

في عمليتي التعلم والتعليم. اشتملت هذه الدراسة على  وضروريًا ساسياً أ ردنية لكونه مكونًاألجنبية في البيئة اأنجليزية كلغة اإل

جنبية لسنة أنجليزية كلغة إلثالثة متغيرات وهي: الجنس والخبرة والمؤهالت العلمية.كما اقتصرت الدراسة على معلمي اللغة ا

ت استخدم .وقدربدإمن محافظة  اً معلم 43مكونة من  عينة عشوائية تاختيرفقد  هداف الدراسة،ألتحقيق و. 2019/2020

ن أظهرت نتائج هذه الدراسة وأبعاد أداة للدراسة. المنهج التحليلي الوصفي باستخدام مقياس ليكرت الخماسي األ الدراسة

نجليزية في تقييم مدى فهم الطلبة وتعزيز العملية التعليمية تتراوح مستوى استخدام وسائل التقييم الحديثة من معلمي اللغة اإل

ل وسائل التقييم التقليدية ن تطبيق بعض الفقرات التي تمثِّ أ يضاً ألوحظ وغلب منخفض. والمنخفض وعلى األما بين المتوسط 

ن أ يضًاأظهرت النتائج النهائية أخرى التي تمثل وسائل التقييم الحديثة. وعلى من تطبيق بقية الفقرات األأالشائعة كان بمستوى 

ذلك،  عالوة علىسباب مختلفة تم عرضها في قسم مناقشة النتائج. على ألأة بشكل المعلمين يستخدمون وسائل التقييم التقليدي

  .و المؤهل العلميأو الخبرة ألى الجنس إحصائية تعود إنه ال يوجد هنالك فروق ذات داللة أب يضاً أظهرت النتائج أفقد 

، استراتيجيات التقييم التقليدية، جنبيةأنجليزية كلغة س اللغة اإلبيئة تدري، استراتجيات التقييم: الكلمات المفتاحية

 استراتيجيات التقييم الحديثة.
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Appendix A 

Questionnaire 

This questionnaire is oriented to investigate the types of assessment Jordanian teachers at the public 

and private sectors use to measure students’ understanding, and subsequently their achievement.  

a. Teaching experience 

-------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------. 

b. Gender  

-------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------. 

c. Qualifications 

-------------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------. 

Table1: 

No. Item Yes No Sometimes 

1. Teacher uses presentations as a performance-based 
assessment 

   

2. Teacher uses demonstration as a performance-based 
assessment 

   

3. Teacher uses speech as a performance-based 
assessment 

   

4. Teacher uses debate as a performance-based 
assessment 

   

5. Teacher uses simulation/role playing as a    
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No. Item Yes No Sometimes 
performance-based assessment 

6. Teacher uses exhibition as a performance-based 
assessment 

   

7. Teacher encourages students to participate and 
discuss during the session. 

   

8. Teachers entirely depends on the curriculum to 
provide students with information needed 

   

9. Teacher depends on pencil and paper: test/ quiz/ 
exam, as an assessment strategy 

   

10. Teacher uses short- term questions: multiple choice 
items, match items, true/ false items, as an 
assessment strategy 

   

11. Teacher uses open ended answer items: completion, 
short answer, essay and problem solving, as an 
assessment strategy 

   

12. teacher observes students randomly for assessment    

13. Teacher uses check list as an assessment tool    

14. Teacher uses rating scale as an assessment tool    

15. Teacher uses rubric as an assessment tool    

16. Teacher uses anecdotal record as an assessment tool    

17. Teacher uses learning log as an assessment tool    

18. teacher observes students systematically for 
assessment 

   

19. Teacher deploys communication as an assessment 
strategy by using conference and interview 

   

20. Teacher implements student-portfolio as a reflection 
assessment strategy 

   

21. Teacher implements self- assessment as a reflection 
assessment strategy 

   

22. Teacher implements journal as a reflection 
assessment strategy 

   

23. Teacher deploys communication as an assessment 
strategy by using questions and answers 

   

24. Teacher prefers using traditional ways of assessment    

25. Teacher prefers using alternative ways of assessment    
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Appendix B 

Table 2: Correlation coefficients between the items and the questionnaire as a whole 

Item No. Correlation coefficients 
with the questionnaire Item no. Correlation coefficients 

with the questionnaire 
1 .72** 11 .92** 

2 .76** 12 .82** 

3 .81** 13 .70** 

4 .80** 14 .89** 

5 .71** 15 .91** 

6 .72** 16 .77** 

7 .88** 17 .76** 

8 .69** 18 .84** 

9 .74** 19 .90** 

10 .90** 20 .88** 

21 .79** 22 .64** 

23 .80** 24 .88** 

 

** Statistically significant at level (0.01). 

It should be noted that all correlation coefficients were acceptable and statistically significant, 

therefore, none of these items was deleted. 


