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Abstract: The purpose of the current study was to design an 
online translation model and test its effectiveness in 
remedying translation problems and developing translation 
skills of Saudi-university students. The sample of the study 
consisted of 120 students (males and females) distributed 
randomly between the experimental and control groups. The 
researcher administered the proposed online model as well as 
a translation test. Statistical analyses of the data indicated that 
there were significant differences between the mean scores of 
the two groups on the post-test in favour of those of the 
experimental group. No significant differences were found 
between the mean scores of males and females in the 
experimental group on the post-test. The suggested model 
proved to be effective in developing translation skills with a 
gain ratio of 1.24. 
 
(Keywords: Developing Translation Skills, Online Model, 
Proposed Model, Remedying Translation Problems, Saudi-
university Students, Translation Problems, Translation Skills) 
 
Introduction 

. 
In our present-day multilingual world, translation 

looms large as our password to mutual understanding 
and everyday life. It has always been central to 
intercultural communication (Köksal & Yürük, 2020). 
As the fifth language skill in the language classroom, 
translation represents an essential element of students’ 
linguistic and communicative competence (Ahmed & 
Ibrahim, 2019). It is a field of contrastive linguistics, 
since it is associated with at least two languages and 
their cultures. Translation is the process of conveying 
the message by transferring from one system of 
language to the other. It is an act of interlingual 
interaction which engages the cultural, religious, 
political, ... etc. components of language (Akan, Karim 
& Chowdhury, 2019). It is a medium of exchange and a 
means of communication. More exactly, it is a process 
of language transformation and information transfer 
(Wang, 2014). Translation is one of the language skills 
which is very crucial to be learned by translators and 
students in the relevant field of study who are eager to 
be professional translators in the future (Napu & Hasan, 
2019). The main aim of translation is to serve as a cross-
cultural bilingual-communication vehicle among 
peoples (Al-Nakhalah, 2013). 
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 مشكالت الرتجمة عند الطالب الجامعيني السعوديني

) نموذج شبكي مقرتح للعالج(  
 

  .سعودية، اليمصالقجامعة ، نصرعبد الناصر محمود 

فعاليته في عالج هدفت هذه الدراسة إلى تصميم نموذج شبكي واختبار  :ملخص
ومن ثم تنمية مهارات الترجمة لدى الطالب الجامعيين , مشكالت الترجمة

تم توزيعهم عشوائيًا بين , طالبًا وطالبة 120اشتملت الدراسة على . السعوديين
طبق الباحث النموذج الشبكي المقترح . الضابطةالمجموعة المجموعة التجريبية و

ًا بين اإلحصائي وجود فروق دالة إحصائي أوضح التحليلو. واختبار الترجمة
لصالح  ،متوسطي درجات طالب المجموعتين في التطبيق البعدى لالختبار

بين متوسطي  اي حين لم توجد فروق دالة إحصائيفهذا . المجموعة التجريبية
وقد . درجات الذكور واإلناث في المجموعة التجريبية في التطبيق البعدى لالختبار

   .1.24 بلغت ذج المقترح فعاليته في تنمية مهارات الترجمة بنسبة كسبأثبت النمو

عالج , طالب الجامعة السعوديين, تنمية مهارات الترجمة: الكلمات المفتاحية(
نموذج , نموذج شبكي, مهارات الترجمة, مشكالت الترجمة, مشكالت الترجمة

 )مقترح

Translation from one language to another is badly 
needed to make a balanced meaning in the societies' 
knowledge and cultures. It assesses how logical 
relationships are organized and mapped onto syntactic 
systems of a language. The activity in translation has 
developed because of the rising international trade, 
increased migration, globalization, recognition of 
linguistic minorities and the expansion of mass media 
and technology. Translation is understood as a transfer 
process from a foreign language or a second language to 
the mother tongue. Besides, it is the gateway for 
understanding others and their civilizations. In the long 
run, translation creates understanding amongst people 
which contributes much to give nations a good push 
forward to form peaceful educated, cultured, literate and 
advanced societies (Mubaideen, 2015). Translation is 
considered to be the highest common division among 
nations in the world. In a sense, it is the spider cocoon 
which gathers but not disperses people in the globe to 
understand each other and swap cultures amongst them. 
Translators whether from English to Arabic language or 
the other way around must be highly qualified, keen and 
cautious when translating into other languages. 
Translation nowadays hammers legal, economical, 
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industrial, political and religious areas, among 
other ones to be considered in this respect. Any 
mistakenly translated document may drive nations 
to the abyss (Al-Nakhalah, 2013). Translators 
should be able to deliver the intended meaning 
written in the source language to the target 
language without changing the purpose of the 
source text at all (Waldorf, 2013). Most of the 
beginning translator students in translation class 
tend to translate without reading the whole text 
first and often render the text word for word. As a 
result, problems in the translation are often 
inevitable in students’ writing due to the 
inadequate strategies of translation (Napu & 
Hasan, 2019). Such problems may also be 
attributed in the first instance to lack of translation 
competence. Translation competence can be 
defined as the underlying system of knowledge and 
skills needed to be able to translate. Its acquisition 
requires a process of restructuring and developing 
sub-competencies (communicative, extra-
linguistic, professional-instrumental, transfer, 
strategic and psycho-physiological), interaction 
(controlled by strategic competence) and hierarchy 
(related to transfer competence), which vary 
according to directionality and language 
combinations, specialization or translation context 
(Zengin, 2011). In this respect, translation 
encompasses a process of mobilizing the meaning 
of a particular text from one language to the close 
equivalent of the target language (Napu & Hasan, 
2019). Throughout the history, translation has 
played an important role in conveying thoughts 
and knowledge from one nation to other nations. 
Apart from this importance, the act of translating is 
not simply changing a message from the source 
language into the target one; translation is an act of 
problem-solving. Sometimes, it is difficult to solve 
problems existing in translation and so, the notion 
of untranslatability emerges (Mashhady & 
Mahbube, 2012). One cannot assume that there is a 
certain kind of translation problems for a certain 
translator. Such problems vary just as translators' 
skills do. What is problematic for someone may 
not seem so for another.  

Empirically, tremendous research efforts have 
been exerted to detect some of such problems and 
some sought an effective remedy for such 
problems. For a start, Khammyseh (2015) aimed at 
detecting the problems that face translation 
students in translating Islamic expressions on 
religious occasions into English language. The 
sample was selected purposively comprising 15 

male and 8 female participants. The researcher 
used two instruments including a translation test 
and a comparison list. Results pinpointed some 
problems that face M.A. students. These problems 
are related to the voids in cultures, differences 
between language styles and the lack of 
equivalences in English language. The causes of 
these problems are the lack of experience in the 
culture of the target-language users, the lack of 
knowledge in both languages' structures and the 
lack of special references for the items. Mubaideen 
(2015) aimed at investigating the influence of 
neutral-gender words on translating job titles from 
English into Arabic. The sample included 20 
postgraduate students doing their M.A. in applied 
linguistics at the Department of English and 
Literature at Mu'tah University. The researcher 
used two research instruments; checklist and 
interview. Results showed that neutral-gender 
words influenced the process of translation, where 
translators faced difficulties when translating them. 
Buriro (2016) aimed at analyzing Sindhi EFL 
learners’ errors in translating Sindhi into English. 
A test consisting of ten Sindhi sentences was 
administered to twenty undergraduate students. 
Results revealed that L1 interference, poor 
knowledge of grammar and learners’ assumptions 
were the factors which were responsible for their 
poor translation skills. Moreover, learners 
committed spelling, morphological and 
punctuation errors because of their L1 interference. 
Marghany (2016) investigated the different 
problems encountered by students studying 
English. The sample comprised EFL 
undergraduates. He used a descriptive analytical 
technique to analyze translated texts from Arabic 
into English. Results indicated various types of 
grammatical and lexical problems. Suggestions 
were proposed to investigate the factors that affect 
improving MT and exploiting translation to teach 
L2. Anber & Swear (2016) investigated the socio-
cultural differences in translating euphemistic 
expressions from English into Arabic. Particularly, 
the study took the novel “A Grain of Wheat” to 
show the differences of these expression usages by 
two translators from different cultures. The study 
adapted a qualitative approach applied in 
translation strategies to focus on the socio-cultural 
differences in translating expressions as; death, 
sex, human body and bodily functions. Results 
showed that translators employed omission and 
literal strategy frequently, which may not express 
euphemistic words functionally. Additionally, 
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translators attempted to translate the euphemistic 
expressions semantically at the expense of 
rendering them adequately into the target culture. 
Yazıcı (2016) investigated the impact of translator-
training programmes by submitting a case study to 
disclose in what way they shape and affect creative 
decisions of trainees in dealing with translation 
problems. Within this framework, the study first 
discerned linguistic skills from translation skills. 
Second, it detected cultural distances and 
divergences and their role in taking translatorial 
decisions in solving translation problems. Third, it 
succeeded in determining the learning habits of 
Turkish students and their impact on acquiring 
translation competence via case studies. Kushhal 
(2017) investigated the errors committed by the 
Iranian EFL elementary learners in translating 
Persian sentences into English. The researcher 
analyzed these errors by categorizing them into 
three aspects i.e. spelling, grammar and choice of 
words. Results showed that these EFL learners 
committed a variety of errors relating to the wrong 
use of the parts of speech, tenses and their 
sequence, word order, articles, voice, negative 
imperatives and change of narration. Results also 
cast light on the sources of these errors including 
the errors caused by first language of the EFL 
learners, over-generalization of specific 
grammatical rules and poor teaching techniques. 
Balla & Siddiek (2017) investigated the problems 
resulting from the lexical choice in the translation 
of the Holy Qur’an. The study was conducted with 
the aim of measuring the difference in concept 
between the two languages Arabic and English. In 
order to find out this difference, two words have 
been chosen from the Qur’an to see how the 
different English frames can affect translation. 
Results showed that the linguistic background 
contributed more to the translators’ ability than the 
cultural knowledge. A rank ordering for the five 
translations performed in the study proved that the 
first rank (completely appropriate) was assigned to 
Yusuf Ali’s translation and the second position 
was booked by Pickthall’s translation. Insai & 
Poonlarp (2017) investigated the use of peer 
editing in collaborative-translation classrooms for 
EFL learners. The participants of this study were 
21 undergraduate students. Qualitative data was 
collected from the students' translation drafts, 
diaries and interviews. Results revealed that peer 
editing enhanced the quality of the students' 
translations and enabled the students to detect 
errors and revise their translations. More 

importantly, peer editing was a social interaction 
that effectively engaged the students to work 
collaboratively with each other. Din & Ghani 
(2019) analyzed problem-causing factors faced by 
the EFL learners in translation, particularly in 
translating present indefinite and past indefinite 
tenses from Urdu into English. The sample 
comprised the students of B.Sc. (4th year) class. In 
order to achieve the set objectives of the study, the 
researchers conducted an achievement test 
consisting of such ten sentences of Urdu of which 
five were of present indefinite and the remaining 
five were of past indefinite tense. Results affirmed 
that two forms (singular/plural) of the first form of 
a verb should be given in the first column instead 
of infinitival meaning of this form and the 
grammar books should also give the meaning of 
the past form of a verb. Napu & Hasan (2019) 
investigated the effect of translation problems on 
students’ academic essay. "Translation-issues" 
theory was used to analyze the linguistic and non-
linguistic problems found in students’ essay 
translation. The study was carried out by using a 
qualitative method to analyze the problems caused 
by an English-translation class. A set of data was 
collected from translated texts which had been 
translated by the participants as the tests required 
for translation-problem analysis. Results showed 
that the translation problems involved several 
linguistic aspects, such as grammatical problems, 
lexical choice, rhetorical and pragmatic problems. 
Kramsch (2020) explored the way native-language 
teachers translate their linguistic and cultural 
experience in order to make it understandable to 
their students in the classroom in two research 
projects conducted with two Chinese teachers and 
one Japanese teacher/researcher. Results showed 
how the translation of experience takes place on 
three levels: the overt level of linguistic 
equivalence, the covert level of functional 
equivalence through a cultural filter and the level 
of a cultural translation that has to be negotiated 
according to the subjective needs of the 
participants.  

Through browsing related studies, it looms 
legibly that efforts exerted to identify translation 
problems yielded significant results. Such studies 
covered a large portion of such problems, such as 
lack of translation competence, usage of 
vocabulary, prepositions, gender, meaningless use 
of words, incorrect use of grammatical forms, use 
of long and incorrect sentences, incorrect use of 
spelling, use and transfer of cognates, synonyms 
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and neologisms, collocational, grammatical, lexical 
and morphological problems, associated meanings, 
cultural collocations (both lexical and semantic), 
idiomatic expressions, attitudes towards the use of 
translation tools, cross-linguistic influence, lack of 
practice of grammar, inadequate knowledge of 
grammar, inadequate lexical resources, teaching 
methodology, teaching environment and 
insufficient cultural background, syntactic, 
semantic and pragmatic problems, the use of 
machine translation, dealing with legal terms and 
documents along with the gender of the participant, 
cultural-gap problems, Islamic expressions, void in 
cultures, difference in two-language styles, lack of 
equivalence, lack of experience in the culture of 
the target-language uses, lack of knowledge in both 
languages’ structures, lack of special references for 
the item, neutral-gender words, interference, poor 
knowledge of grammar, spelling, morphology and 
punctuation, socio-cultural differences and 
euphemistic expressions, the wrong use of the parts 
of speech, the use of tenses, word order, the use of 
articles, the proper use of active and passive voice, 
the use of negative imperatives, the change in 
narration, lexical choice in translating the Holy 
Qur'an, translating tenses and finally, rhetorical 
and pragmatic problems. Some of such studies 
were confined to a very restricted translation 
problem; e.g. translating the verb "kasara". Some 
studies used university instructors, court 
interpreters and postgraduates as samples for their 
studies. The current study used undergraduates as a 
sample. Some studies used a small number of 
subjects as a sample. The present study used 120 
students as a sample. Some researchers used a 
short-time limit for administering their studies. The 
current study tried to make its time span much 
longer. Most of the previous studies used only one 
strategy when attempting to solve translation 
problems. The current study used several strategies 
at the same time. According to the review of 
literature and as per the researcher's present 
knowledge, no study has attempted to design an 
online model for remedying translation problems 
and developing translation skills of Saudi-
university students. 

Problem Statement  
The problem of the present study emanated in 

the first instance from the so-many translation 
problems Saudi-university students encounter 
while translating, as documented by a thorough 
analysis of their scores on periodic tests and 

quizzes, as well as the analysis of their translations. 
These problems lead to their low level in 
translation in its various academic disciplines. 
Such a status quo is not at all odd. Rather, it is a 
net result of various factors, prominent among 
which are the weak emphasis translation receives 
in the mainstream of EFL, using strategies, 
methods and techniques that cannot render the task 
of translation properly, as well as having certain 
deficiencies in students' preparation programmes 
as per content and methodology. Balla & Siddiek 
(2017), Din & Ghani (2019) and Kramsch (2020) 
lent support to the case. Such a state propelled the 
researcher to diagnose translation problems of 
Saudi-university students, design an online 
translation model and test its effectiveness in 
remedying such problems, and so developing 
translation skills of those students.  

Rationale of the Study 

Translation has an integral role to play in 
foreign-language learning. However, it has not 
been given due care in learning/teaching in terms 
of new methods and strategies. According to the 
review of literature and as per the researcher's best 
knowledge, no study has been conducted to 
diagnose translation problems and to design an 
online model for remedying such problems and so 
developing translation skills of Saudi-university 
students. The researcher was urged to conduct the 
present study via a bevy of factors. First, a 
thoroughly intensive review of pertinent literature 
in perspective illustrated that there is a noticeable 
dearth in research conducted to diagnose and 
remedy translation problems of Saudi-university 
students. Second, recommendations of prior 
researchers in the field (Khammyseh, 2015; 
Marghany, 2016; Yazıcı, 2016; Balla & Siddiek; 
2017; Din & Ghani, 2019; Napu & Hasan, 2019; 
Hall & Valdiviezo, 2020; Moore et al., 2020; 
Kramsch, 2020, to cite only a few), the plethora of 
which lay great emphasis on the significance of 
translation and its problems, suggest that more 
studies should be conducted to develop its latent 
skills and to devise strategies, methods and 
techniques in order to remedy its intricate 
problems. Third, the wealthy experience of the 
researcher in the field of ELT for a long time 
(more than 26 years) illuminated that translation 
does not get due care in learning/teaching 
practices. Its various problems are scarcely dealt 
with in a scientific way. The researcher got to 
know that more research is needed to diagnose 
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such problems and to devise strategies, methods 
and techniques that can compensate such a 
shortage, overcome such problems and so develop 
translation skills. 

Objectives of the Study 

The current study aimed at fulfilling a two-
fold objective: 

1.An instructional objective; that is diagnosing 
translation problems of Saudi-university students 
and designing an online model intended to 
remedy such problems and so develop translation 
skills of those students.  

2.A research objective; that is testing the 
effectiveness of the suggested online model in 
remedying translation problems and so 
developing Saudi-university students' translation 
skills. 

Hypotheses of the Study 

The present study tested the following 
hypotheses: 

1.There will be statistically significant differences 
at 0.01 level between the mean scores of the 
students of the experimental and control groups 
in the post administration of the translation test 
in favor of the experimental group. 

2.There will be no statistically significant 
differences at 0.01 level between the mean scores 
of males and females in the experimental group 
in the post-administration of the translation test. 

3.The suggested online model will be effective in 
developing translation skills of Saudi-university 
students. 

Significance of the Study 

The significance of the study emanates from 
the fact that it may lead to shed light on some of 
the translation problems encountered by Saudi-
university students. The study may inspire teachers 
to change mechanical methods and strategies used 
in teaching translation. Moreover, the study offers 
a proposed online model aspiring at overcoming 
translation problems and so developing translation 
skills of Saudi-university students. The study 
offers also a standardized translation test that 
proved to be valid and reliable. Furthermore, the 
study may help students, teachers and model 
designers via helping students overcome 
translation problems and so develop their 
translation skills, guiding English teachers by 

improving their teaching practices of translation 
and providing model designers with what's needed 
to overcome translation problems and to develop 
translation skills of university students. Since no 
study has been conducted to propose such a type of 
model in Saudi Arabia for the stage chosen, the 
present study tried to fill in this gap. 

Limitations of the Study 

The current study was conducted in Qassim, 
K.S.A. on 120 students selected randomly out of 
the faculties of science and arts. The experimental 
study lasted for 10 weeks, approximately 3 hours 
per week. The study was conducted during the 
second semester of the academic year, 2019/2020. 

Operational Definitions of Terms 

Translation 

Operationally, translation is defined in this 
respect as the process of conveying meaning from 
one language (source language) into another (target 
language). 

Translation Problems 

For the purpose of the current study, the term 
"translation problems" is used to refer to students' 
problems in translating abbreviations, acronyms, 
connotative meaning, collocations, idioms, 
proverbs/sayings, metaphors, allusions, irony, 
ambiguities, euphemism, specialized vocabulary, 
slang, paralleled repetition and cultural terms. 

Online Model 

For the purpose of the present study, an 
"online model" is used to refer to a model proposed 
by the researcher whose main intent is to remedy 
translation problems and so develop translation 
skills of Saudi-university students. The model 
made use of Whatsapp, Facebook, Question Mark 
and Quizlet. 

Methods of the Study 
In order to conduct the present study, the 

researcher made use of the descriptive method for 
reviewing pertinent literature, diagnosing 
translation problems of Saudi-university students 
and identifying the general design of the suggested 
online model and the translation test. Moreover, 
the researcher used the experimental method while 
conducting the experiment, administering the 
suggested online model and the translation test, 
analyzing data and interpreting results. 
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Participants of the Study 

The study was conducted on 120 students 
selected randomly out of the Faculties of Science 
and Arts, Qassim University. Students were 
distributed equally, but randomly, between the 
experimental (N=60) and control (N=60) groups, 
including both males (N=30) and females (N=30). 

Instrument of the Study 

The Translation Test 

The test aimed at assessing translation skills of 
Saudi-university students. It was implemented as a 
pre-post test in order to determine the effectiveness 
of the suggested online model. The test aimed at 
measuring students' skills in translating 
abbreviations, acronyms, connotative meaning, 
collocations, idioms, proverbs/sayings, metaphors, 
allusions, irony, ambiguities, euphemism, 
specialized vocabulary, slang, paralleled repetition 
and cultural terms. The researcher designed the test 
in the backdrop of the goals, objectives and skills 
previously specified. The test consisted of 15 
questions. Each question assessed an objective 
formerly specified. Each particular skill got a 
certain share in the test. The test was submitted to 
a jury committee of specialists in curricula, 
instruction, translation and applied linguistics to 
show their opinions. The jury members agreed 
upon the validity of the test. Some minor changes 
were made as per question formation and ordering. 
Thus, content validity was assured. Furthermore, 
the researcher proved self-validity of the test which 
reached 0.91. The researcher used the test-retest 
method with a time span of 15 days. Reliability 
coefficient reached 0.84. Facility, difficulty and 
discrimination indices were computed. They were 
0.74, 0.26 and 0.19, respectively. The researcher 
administered the test to a pilot sample of 15 
students not taking part in the real experiment. The 
purpose was to make sure of the suitability of the 
test, compute reliability, calculate the mean time 
needed and detect problems that might arise while 
administering it. While piloting the test, the 
researcher calculated the required time by 
computing the time taken by the first student to 
finish answering the test as well as the last one. 
The time required was 150 minutes. Question 
Mark was used for administering the test. 

 

 

 

The Suggested Online Model 

The researcher designed the model in light of 
reviewing related literature in the area of teaching 
translation and online-model design and 
determining Saudi-university students' translation 
problems. While designing the model, the 
researcher put the following crucial points into 
consideration: objectives of the current study as 
specified by the researcher, objectives of the 
English department as specified by the university, 
the nature of the subjects taught in the English 
department, the nature, values, traditions and 
attitudes of the Saudi society and academic 
disciplines of translation that students have 
studied. The major goals of the suggested model 
were to remedy translation problems of Saudi-
university students, develop translation skills of 
those students, enhance online teaching of 
translation and give momentum to students' role as 
translators. The major objectives of the model were 
to develop the following translation skills: 
translating abbreviations, translating acronyms, 
translating connotative meaning, translating 
collocations, translating idioms, translating 
proverbs/sayings, translating metaphors, 
translating allusions, translating irony, translating 
ambiguities, translating euphemism, translating 
specialized vocabulary, translating slang, 
translating paralleled repetition and translating 
cultural terms. The content consisted of 15 units 
intended to remedy translation problems and so 
develop translation skills of Saudi-university 
students. Each unit encompassed a number of 
lessons dealing with certain translation problems. 
The material has been gathered from different 
sources, including thesauruses, textbooks and 
websites, in addition to texts created by the 
researcher in some of his published works. 

The Proposed Strategy  

The researcher created two WhatsApp groups 
with 30 students in each of them. He kept the role 
of the administrator of the groups as well as a 
member in each one. Each group got a name: 
(Translation Problems I and Translation Problems 
II). Participants used their real names in each 
group. The researcher provided some simple 
monitoring directives as per the use of Whatsapp in 
teaching translation. He summoned students for an 
orientation session during which objectives and 
regulations were made clear. Study schedule was 
announced. Users were asked to interact via text 
messages, images and videos, voice recordings, ... 



Nasr 

837  

etc. Conversation exchange was produced in a 
synchronous or asynchronous way via voice-
recording systems. The researcher asked students 
to avoid chats and messages that were not related 
to the problems to be dealt with. Prior to every 
session, the problem to be tackled was sent to the 
groups in a message. Students were asked to 
preview it, specify their experience with such a 
problem and cull the biggest number of example 
texts encompassing the problem. A discussion-
provoking question was posed by every student 
each session. Everyone in each group had to give 
at least one example of the problem in context 
through her/his own experience in translation. The 
average duration for each session was determined 
as three hours. Students were asked to start their 
group discussions on the problem. Each student 
was given the opportunity to share her/his ideas 
relating to that problem. Students were free to 
comment on others’ ideas, post videos or pictures 
and engage in chats as long as they related to the 
problem. They were encouraged to pose their own 
questions in order to enable others to find rich 
avenues for discussions. Students were allowed to 
use the camera, the voice recorder, the video 
recorder, the internet browser, the mobile 
dictionary, ... etc. to get more access to data. The 
Quizlet platform was made use of. The researcher 
used a variety of English-Arabic activities, such as 
inaugurating the translation club, holding whole-
class discussions about the problem, giving 
students the chance to translate texts of their own 
choice as long as they pertain to the problem in 
perspective, working in pairs and groups, peer 
editing, designing personal electronic sites and 
blogs to share and publish students' translations 
after surmounting a certain problem, venturing into 
collecting good products and producing them in 
the form of a book (both electronic and in print), 
creating real-life situations encompassing 
translation problems, using Facebook on the 
mobile phone to communicate with the teacher and 
peers, holding online conferences, searching for 
and downloading information from websites on the 
mobile phones in order to render certain tasks, 
using Line Application on the mobile phone to 
connect the teacher and peers, engaging students in 
Whatsapp chat-based group interaction, using 
Google Drive on the mobile phone to share 
information resources, accessing on-line 
dictionaries, getting students involved in pre-
communicative activities such as role-play, group 
work, drama, brainstorming, using English songs, 

watching videos and movies, engaging students in 
synchronous language interactions, initiating 
interactions in Whatsapp voice-based teacher-led 
group chats, doing digital activities, making use of 
digital mobile flashcards and online flashcards, 
engaging students in game-based applications, 
creating Audioblogs, engaging students in voice-
message chats in WhatsApp groups, ... etc. Having 
finished with a certain problem, a short quiz was 
always sent to the participants over QM. While 
conducting such a broad online teaching strategy, 
the researcher used a crop of the utmost beneficial 
minor strategies for dealing with certain translation 
problems, such as dual-coding approach (pictorial 
representations and verbal support), using the 
keyword method, descriptive definitions in 
English/Arabic, metaphoric mappings, pictorial 
and etymological illustrations, elaboration of 
cultural backgrounds, guessing the meaning 
through context, mnemonic aids, minute papers, 
student presentations, problem-based learning, 
think-pair-share, inquiry-based learning, role play, 
jigsaw, brainstorming, working in pairs and 
groups, warm-ups, student projects, peer 
correction, round-table, challenge-based learning, 
teacher/peer feedback and feedforward, ... etc. The 
researcher made the utmost use of such teaching 
aids as students' own individual experience in 
dealing with translation problems, the student's 
handbook, visual aids (digital and flash cards), the 
smart board, handouts devised by the researcher, 
websites, data show and multimedia. Three types 
of evaluation were used while conducting the 
model: pre-evaluation before administering the 
model through administering the translation pre-
test, ongoing evaluation while administering the 
model via the translation exercises following each 
lesson and post-evaluation after administering the 
model via the translation posttest. The model lasted 
for 10 weeks, approximately 3 hours per week. The 
total time spent in conducting the model was 30 
hours. The layout of the model was submitted to a 
panel of specialists in curricula, instruction and 
applied linguistics to show their opinions. The 
researcher put the juries' observations into 
consideration while preparing the final form of the 
model. The researcher piloted the suggested model 
prior to the real experiment. The pilot study lasted 
for six hours. 16 students participated in the pilot 
study. 
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Table (1) 

Layout of the Proposed Online Model 

Session Duration Problem 
Skill Strategy Activity Medium 

 
 
 
 
 
 
 
 

1 

 
 
 
 
 
 
 
 

3 hours Tr
an

sla
tin

g 
ab

br
ev

ia
tio

ns
 

Tr
an

sla
tin

g 
sla

ng
 

-dual-coding 
approach 

-pictorial-metaphoric 
mappings 

-pictorial and 
etymological 
illustrations 

-elaboration of 
cultural backgrounds 

-guessing the 
meaning through 

context 
-inquiry-based 

learning 
-role play 
-jigsaw 

-brainstorming 
-working in pairs and 

groups 
-think-pair-share 

-webinars 
-teleconferences 

-giving students the chance to translate texts 
of their own choice 

-creating real-life situations 
-engaging students in Whatsapp chat-based 

group interaction 
-accessing on-line dictionaries 

-getting students involved in role-play, group 
work, drama, ... etc. 

-watching videos and movies 
-initiating interactions in Whatsapp voice-

based teacher-led group chats 
-using English songs 
-using concept maps 

-using realia 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 

 
 

 
 
 
 
 
 

2 

 
 
 
 
 
 

3 hours Tr
an

sla
tin

g 
ac

ro
ny

m
s 

Tr
an

sla
tin

g 
sp

ec
ia

liz
ed

 v
oc

ab
ul

ar
y 

-keyword method 
-dual-coding 

approach (pictorial 
representations and 

verbal support) 
-descriptive 

definitions in 
English/Arabic 

-student projects 
-peer correction 

-round-table 
-working in pairs and 

groups 
-challenge-based 

learning 
-teacher/peer 
feedback and 
feedforward 

-student presentations 

-thinking-aloud protocols 
-concept mapping 

-using realia 
-using Google Drive on the mobile phone 

-accessing on-line dictionaries 
-initiating interactions in Whatsapp voice-

based teacher-led group chats 
-watching videos and movies 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 

 
 

 
 
 
 
 
 

3 

 
 
 
 
 
 

3 hours 

Tr
an

sla
tin

g 
co

nn
ot

at
iv

e 
m

ea
ni

ng
 -mnemonic aids 

-student presentations 
-think-pair-share 
-inquiry-based 

learning 
-role play 
-jigsaw 

-brainstorming 
-problem-based 

learning 
-think-pair-share 

-working in pairs and 
groups 

-getting students involved in role-play, group 
work, drama, ... etc. 

-webinars 
-teleconferences 

-concept mapping 
-using realia 

-engaging students in peer editing 
-accessing on-line dictionaries 
-watching videos and movies 

-initiating interactions in Whatsapp voice-
based teacher-led group chats 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 
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Session Duration Problem 
Skill Strategy Activity Medium 

 
 
 
 
 

4 

 
 
 
 
 

3 hours 

Tr
an

sla
tin

g 
co

llo
ca

tio
ns

 

-inquiry-based 
learning 

-role play 
-jigsaw 

-brainstorming 
-student projects 
-peer correction 

-round-table 
-working in pairs and 

groups 
-challenge-based 

learning 
-teacher/peer 
feedback and 
feedforward 

-whole-class discussions 
-thinking-aloud protocols 

-engaging students in peer editing 
-giving students the chance to translate texts 

of their own choice 
-using Google Drive on the mobile phone 
-initiating interactions in Whatsapp voice-

based teacher-led group chats 
-accessing on-line dictionaries 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 

 
 

 
 
 
 
 
 

5 

 
 
 
 
 
 

3 hours Tr
an

sla
tin

g 
id

io
m

s 

-dual-coding 
approach (pictorial 
representations and 

verbal support) 
-keyword method 

-descriptive 
definitions in 

English/Arabic 
-challenge-based 

learning 
-teacher/peer 
feedback and 
feedforward 

-student projects 
-peer correction 

-working in pairs and 
groups 

-round-table 

-engaging students in peer editing 
-whole-class discussions 
-thinking-aloud protocols 

-creating real-life situations 
-accessing on-line dictionaries 

-using English songs 
-initiating interactions in Whatsapp voice-

based teacher-led group chats 
-using Google Drive on the mobile phone 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 

 
 

 
 
 
 
 
 
 
 
 
 

6 

 
 
 
 
 
 
 
 
 
 

3 hours Tr
an

sla
tin

g 
pr

ov
er

bs
/s

ay
in

gs
 

-mnemonic aids 
-student presentations 

-problem-based 
learning 

-brainstorming 
-student projects 
-peer correction 

-round-table 
-challenge-based 

learning 
-teacher/peer 
feedback and 
feedforward 

-inquiry-based 
learning 

-role play 
-jigsaw 

-think-pair-share 
-working in pairs and 

groups 
 

-giving students the chance to translate texts 
of their own choice 

-webinars 
-teleconferences 

-engaging students in peer editing 
-creating real-life situations 

-engaging students in Whatsapp chat-based 
group interaction 

-using Google Drive on the mobile phone 
-accessing on-line dictionaries 
-watching videos and movies 

-initiating interactions in Whatsapp voice-
based teacher-led group chats 

-making use of digital mobile flashcards and 
online flashcards 

-engaging students in voice-message chats in 
WhatsApp groups 

-getting students involved in role-play, group 
work, drama, ... etc. 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 
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Session Duration Problem 
Skill Strategy Activity Medium 

 
 
 
 
 
 
 

7 

 
 
 
 
 
 
 

3 hours Tr
an

sla
tin

g 
m

et
ap

ho
rs

 
Tr

an
sla

tin
g 

pa
ra

lle
le

d 
re

pe
tit

io
n 

-inquiry-based 
learning 

-role play 
-jigsaw 

-teacher/peer 
feedback and 
feedforward 

-brainstorming 
-student projects 

-working in pairs and 
groups 

-peer correction 
-round-table 

-challenge-based 
learning 

 

-internet surfing 
-webinars 

-teleconferences 
-using Google Drive on the mobile phone 

-accessing on-line dictionaries 
-initiating interactions in Whatsapp voice-

based teacher-led group chats 
-making use of digital mobile flashcards and 

online flashcards 
-engaging students in voice-message chats in 

WhatsApp groups 
-engaging students in peer editing 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 

 
 

 
 
 
 
 
 
 
 

8 

 
 
 
 
 
 
 
 

3 hours 

Tr
an

sla
tin

g 
al

lu
sio

ns
 

Tr
an

sla
tin

g 
cu

ltu
ra

l t
er

m
s 

-descriptive 
definitions in 

English/Arabic 
-role play 

-dual-coding 
approach (pictorial 
representations and 

verbal support) 
-keyword method 

-jigsaw 
-brainstorming 
-inquiry-based 

learning 
-think-pair-share 

-student presentations 
-problem-based 

learning 
 

-making use of digital mobile flashcards and 
online flashcards 

-webinars 
-teleconferences 

-engaging students in peer editing 
-using Google Drive on the mobile phone 

-accessing on-line dictionaries 
-getting students involved in role-play, group 

work, drama, ... etc. 
-using English songs 

-watching videos and movies 
-initiating interactions in Whatsapp voice-

based teacher-led group chats 
-engaging students in voice-message chats in 

WhatsApp groups 
-giving students the chance to translate texts 

of their own choice 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 

 
 

 
 
 
 
 
 
 
 

9 

 
 
 
 
 
 
 
 

3 hours 

Tr
an

sla
tin

g 
iro

ny
 

Tr
an

sla
tin

g 
eu

ph
em

ism
 

-mnemonic aids 
-student presentations 

-problem-based 
learning 

-think-pair-share 
-student projects 
-peer correction 

-round-table 
-challenge-based 

learning 
-teacher/peer 
feedback and 
feedforward 

-think-pair-share 
 

-creating real-life situations -teleconferences 
-webinars 

-giving students the chance to translate texts 
of their own choice 

-engaging students in peer editing 
-engaging students in Whatsapp chat-based 

group interaction 
-accessing on-line dictionaries 

-getting students involved in role-play, group 
work, drama, ... etc. 
-using English songs 

-initiating interactions in Whatsapp voice-
based teacher-led group chats 

-making use of digital mobile flashcards and 
online flashcards 

-engaging students in voice-message chats in 
WhatsApp groups 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 
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Session Duration Problem 
Skill Strategy Activity Medium 

 
 
 
 
 
 

10 

 
 
 
 
 
 

3 hours 

Tr
an

sla
tin

g 
am

bi
gu

iti
es

 

-dual-coding 
approach (pictorial 
representations and 

verbal support) 
-keyword method 

-descriptive 
definitions in 

English/Arabic 
-inquiry-based 

learning 
-role play 

-brainstorming 
-jigsaw 

-working in pairs and 
groups 

-student presentations 

-internet surfing 
-engaging students in peer editing 

-creating real-life situations 
-accessing on-line dictionaries 

-using English songs 
-watching videos and movies 

-initiating interactions in Whatsapp voice-
based teacher-led group chats 

-engaging students in voice-message chats in 
WhatsApp groups 

-making use of digital mobile flashcards and 
online flashcards 

Major 
(Whatsapp) 

Supplementary 
(Facebook) 
(Question 

Mark) 
(Quizlet) 

 
 

      
Results of the Study 

Concerning the first hypothesis which states 
that "there will be statistically significant 
differences at 0.01 level between the mean scores 
of the students of the experimental and control 

groups in the post-administration of the translation 
test in favour of the experimental gropu", the 
researcher used t. test as follows: 

Table (2) 

Means, Standard Deviations and t. Test Results for the Scores of the Experimental and Control Groups in the 
Post-administration of the Test  

Group Number Means Standard 
Deviations 

Difference between 
Means 

Free 
Score C. t T. t Level of 

Significance 

Exp. 60 31.09 5.12 14.09 118 16.38 2.62 Sig. at 0.01 Con. 60 17 4.26 
         

From the above Table, it may be noticed that 
there are statistically significant differences at 0.01 
level between the mean scores of the students of 
the experimental and control groups in favor of the 
experimental group. In this way, the first 
hypothesis of the study was accepted. Via 
diagnosing students' translation problems 
beforehand, it may be assumed that the researcher 
has got the lead. Every step following was just to 
find suitable solutions via surmounting the hurdles, 
giving vent to neglected skills and developing 
weak ones in a systematic way. Giving students the 
chance, they managed, via their experience, even if 
it is limited, to bring forth what they saw as 
drawbacks preventing translation skills from being 
employed to a T. According to the checklist 
administered to the students, translation problems 
encompassed semantic and pragmatic problems, 
stylistic problems, syntactic and morphological 

problems, phonological problems, usage problems 
and methodological problems. Detecting problems 
enabled the researcher to give each of them its 
proper portion while designing the model. 
Moreover, more supplementary material was given 
to the students for more practice at home for other 
minor translation problems. At this point, the 
suggested online model may serve as the password 
in the interpretation of this result. The model is 
assumed to have achieved a crop of targets all at 
the same time. It helped overcome translation 
problems and so develop students' translation 
skills. Students' taking responsibility for their own 
translation tasks put them in a proper position to 
make the best use of the suggested model. 
Students' having a big say in determining 
translation problems in advance and their 
awareness of the intricate and complex process of 
translation and its various avenues may be said to 
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have helped them sort out ways of dealing with 
such a process and its latent skills in professional 
ways other than mere rote memorization. 
Moreover, determining the objectives of each 
lesson beforehand may be said to have detected 
students' latent potentialities as a manner of getting 
ready. It can be said to have placed the students in 
a better position to tackle translation as a complex 
process. It also helped them assess their progress 
after going through each individual lesson. As for 
the control group, and trying to find a logical 
interpretation for its result, the researcher 
maintains that approaches, methods and strategies 
utilized by the majority of English teachers may 
provide a key answer in this respect. Mechanical 
ways of dealing with translation seem to reside in 
every inch of translation classes. Students' 

problems are hardly put into consideration. In 
many instances, students come to face the text 
knowing not how to classify it nor how to deal 
with it in an effective manner. They rarely find a 
chance to ask about how to deal with a certain text. 
The biggest and worst tragedy comes to manifest 
itself when students come to regard translation as a 
mere activity of memorizing lexis, sentences or 
even whole texts, just to serve the purpose of 
passing the exam and getting a satisfying score.  

Concerning the second hypothesis which 
states that "there will be no statistically significant 
differences at 0.01 level between the mean scores 
of males and females in the experimental group in 
the post-administration of the translation test", the 
researcher used t. test as follows: 

Table (3) 

Means, Standard Deviations and t. Test Results for the Scores of Males and Females in the Experimental 
Group in the Post-administration of the Test 

Gender Number Means Standard Deviations Difference 
between Means Free Score C. t T. t Level of 

Significance 
Males 30 31.06 5.71 0.72 58 0.50 2.65 Insig. at 0.01 Females 30 31.78 5.16 

         
It can be observed from the above Table that 

there are no statistically significant differences 
between the mean scores of males and females in 
the experimental group in the post-administration 
of the test. This provides a proof for accepting the 
second hypothesis. Such a result may indicate that 
difference in gender did not render difference in 
translation skills. Such skills with all of their latent 
and inherent complexities and potentialities may be 
said to depend primarily upon the coordination of 
other cognitive, linguistic, psychological, social, 
personal, technical and methodological variables 
that may not be affected by gender difference. 
Moreover, the material, strategies, activities, ... etc. 
implemented in the model were completely 
neutral; that's they were not gender-biased. Since 
information-processing and cognitive processes 
may be similar in males and females, translation 
skills may be affected by other factors rather than 
difference in gender. Such a result is in line with 
that reached by Nasr (2010). In this regard, the 
current researcher seizes the opportunity to call 
other researchers to further investigate this area of 
gender difference in translation skills. 

 

Concerning the third hypothesis which states 
that "the suggested online model will be effective 
in developing translation skills of Saudi-university 
students", the researcher used Blake's formula as 
follows: 

Table (4) 

Ratio of Gain  
Test N X Total Test Score Gain 
Pre- 30 17.2 

40 1.24 
Pos-t 30 31.09 

It is obvious from the above Table that the 
ratio of gain lies within the range defined by Blake 
which is (1-2). This indicates the effectiveness of 
the model in rendering its targets. The 
effectiveness of the suggested online model in 
rendering its objectives may be attributed to a 
number of reasons: first, following a scientific 
methodology in its design from A to Z; second, 
diagnosing Saudi-university students' translation 
problems in advance; third, presenting the 
objectives of each lesson to the students 
beforehand; fourth, using various minor strategies 
in teaching the model in order to suit every user, 
every translation problem/skill and every 
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learning/teaching situation; fifth, enriching the 
model with various activities; sixth, using different 
kinds of teaching aids which helped render the 
model more interesting and seventh, using various 
kinds of evaluation before, during and after 
teaching the model. Moreover, intimate interaction 
and inherent relations among the students and 
between the students and the researcher may be 
said to have given momentum to students' latent 
potentialities. Feedback was always offered to 
students in order for each of them to keep up with 
her/his progress.  

Discussion of Results 

As illustrated formerly, statistical analyses of 
the data indicated legibly that the suggested model 
proved to be effective in fulfilling its target. 
Students' low level in translation skills in the 
performance of the control group after 
administering the model was attributed to a 
number of reasons, the first of which is the method 
used in teaching translation which does not give 
the students the chance to detect translation 
problems nor to develop translation skills. The 
control-group students did not study the suggested 
online model. They were not given the least idea 
about what was going on. They had their regular 
classes which proceeded in the traditional manner. 
Consequently, it may be said that those students 
dealt with the test in an accustomed way. They 
may be said to have been exerting efforts just to 
come up with something off-hand in order to fulfill 
the requirements encountered in the test. Nothing 
but the traditional perspective was always there. 
On the other hand, the chance offered to the 
experimental-group students via the suggested 
online model may be said to have put those 
students in a proper position to detect their 
translation problems and to arm themselves with 
everything needed for surmounting them. The 
teacher (researcher) was always at hand, ready for 
any intervention. Immediate feedback was offered 
on the spot. Once more, the suggested online 
model comes as the password in the interpretation 
of the results of the study in perspective. Now, the 
researcher is in a good position to say with 
certainty that the superiority of the experimental 
group over the control one is due to the model. 
Diagnosing translation problems beforehand, 
specifying instructional objectives of each lesson, 
proposing various teaching strategies, diversifying 
the content so as to match each unique translation 
problem, all can legibly function as the password 

in this respect. Selected material along with the 
chosen strategies have given boom to 
learning/teaching situations. Moreover, the 
researcher's being there throughout every stage of 
every lesson with the students played a significant 
role. He was always ready to offer help when 
asked for. The classes used to go in an atmosphere 
that was similar to a workshop. Instant advice was 
offered. Immediate help was provided. On-the-spot 
feedback was available. Mistakes were discussed 
and remedies were offered. Students got to feel 
their own progress in surmounting translation 
problems. Drawing upon the main shortages and 
drawbacks identified in the traditional methods of 
teaching translation and based on the main findings 
of the pilot study conducted by the researcher as 
well as research done in modern methods and 
strategies of teaching, the present model was 
suggested. Findings of the current study are in line 
with those reached by other researchers in the field 
(e.g. Al-Sohbani & Muthanna, 2013; Al-Nakhalah, 
2013; Faris & Sahu, 2013; Bharati, 2014; 
Khammyseh, 2015; Marghany, 2016; Yazıcı, 2016; 
Balla & Siddiek, 2017; Din & Ghani, 2019; Napu 
& Hasan, 2019; Moore et al., 2020; Kramsch, 
2020, among others). 

Recommendations of the Study and Suggestions 
for Further Research 

In light of what has been revealed in the 
current study, the researcher recommends that: 

1-Translation courses should start with diagnosing 
translation problems that students have. This 
may pave half the way to fulfill targets of the 
course. Systematic and deliberate attention 
should be paid to overcome such problems from 
the early academic years.  

2-Teachers have to give students ample 
opportunities to have their say in determining the 
material to be translated in order to avoid 
potential problems and to solve them if they 
arise.  

3-Specialized translation programmes and models, 
or even parts of them, should be designed both 
for teachers and students in order to be able to 
deal with specialized types of texts in different 
academic disciplines. 

4-Modern technology should be part and parcel of 
learning-teaching situations. Several applications 
of such technologies proved to be effective in 
different academic disciplines. 
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5-Telic efforts should be exerted to train teachers, 
especially those with little technical experience, 
into making use of modern technological 
applications in the mainstream of their teaching 
practices. 

6-Following in the same vein of the present study, 
the researcher thinks that more studies are 
needed to: 

-Design similar specialized translation models 
using different kinds of contents, strategies and 
activities for overcoming specialized translation 
problems (e.g. syntactic, morphological, semantic, 

pragmatic, ... etc.) and so developing translation 
skills. 

-Design similar online models using different kinds 
of modern technologies. 

-Replicate the suggested model for other 
educational stages. 

-Investigate in depth the difference between males 
and females in (translation skills). 

-Make use of modern social media in teaching 
translation and overcoming its inherent problems. 
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