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Abstract 

This is an exploratory case study conducted at the faculty of Letters and languages at the University 

Abderrahmane Mira of Bejaia -Algeria. It examined general education teachers and faculty members’ 

views concerning inclusive education (IE) in classes of English as a foreign language (EFL) and 

identified major issues regarding its future development in higher education. The goal of the present study 

was to reflect on the current status of inclusive education in the Algerian learning environment. To gather 

data, a semi-structured interview was conducted with teachers and administration members; the interview 

results were thematically arranged and results were discussed accordingly. The data of the current study 

revealed that while faculty members believe and support the idea of education for all, EFL teachers have 

varying perceptions towards inclusion. In light of this, we tend to conclude that material facilities, teacher 

training, and professional development are fundamental issues that curtailed its full implementation. 

Keywords: Algerian learning culture; General education teachers; Higher education; Inclusive education; 

Teacher Training. 

Introduction 
Quality education has long been recognized as a cornerstone for pro-social identity development 

(European Agency for Development in Special Needs Education, 2012).This means that individuals need 

to receive an education that ensures their personal, professional, and social development. Yet, this 

assertion constitutes a complex issue for students with disabilities who tend to be marginalized. There is a 

general agreement that learners must have the opportunity to receive quality instruction regardless of their 

social, economic, psychological, or medical conditions; this is a major tenet of “Universal Education” 

Allan (2007). However, recent debate on human resources has continued to focus largely on the so-called 

‘normal’ learners; while, learners with disabilities remain outside the scope of discussion and issues 

around inclusive education are dropped. Accordingly, there has been no significant attention to inclusive 

education in the curricular reform in higher education Molina & Rios (2010). The educational discourse is 

in this way biased; the establishment of a supportive inclusive environment in the public-school sector 

remains yet to be realized. The challenge is to overcome discrimination towards students with disabilities 
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and deconstruct the traditional stereotypes which serve as an obstacle to disabled students’ access to 

public education.  

Gable (2004)called for the dismantling of the ‘two-box system’; the latter has separated learners 

(i.e., one box for students with disabilities and another box for students without disabilities).Breaking 

down segregation vis-à-vis learners with disabilities begins with the reform of coursework offered in 

institutions of higher education Fitria, & Imaniah (2018). For that reason, stakeholders need to 

conceptualize the training of pre-service general education teachers if they wish to address the needs of 

all learners Abawi & Carter (2018). The ability of public education to accomplish that lofty goal rests 

largely on the ability of general education teachers to accommodate the academic and behavioral needs of 

a rapidly changing school-aged population of students (e.g., Arllen, Gable, and Hendrickson 1999).  

In Algeria, education is free and compulsory for all learners aged 6 to 16.There are many legal 

provisions guaranteeing the right to schooling for all children without prejudice; however, there are 

longstanding barriers to accomplishing these goals for learners with disabilities Bessai (2018).In a recent 

study, Boutebal & Yahi (2018) underscored the importance of working more conscientiously to integrate 

students with disabilities into inclusive education. University teachers’ perceptions play a major role in 

determining the probability of long-term success of such an effort. In the present paper, I will shine the 

spotlight on teachers’ and faculty members’ perspectives regarding inclusive education in the faculty of 

languages at the University of Béjaia.  

Literature Review 

In the past, many children with various disabilities were kept in the home, sometimes under very 

harsh conditions. It was only until the Child Fund of the 1960s that the conditions of these children started 

to see the light (Gable and Hendrickson 2004).In the United States, landmark federal legislation, namely 

Public Law 94-142 (the Education of All Handicapped Children Act of 1975), laid the groundwork for 

children with disabilities to have access to a “free and appropriate” public education in the “the least 

restrictive environment” (e.g., Coutinho and Rapp 1999). The inclusion movement is linked to the 

‘Regular Education Initiative’ (REI) of the mid-1980s. Advocates of the REI called for the restructuring 

of general and special education and the unification service delivery system Gable & Hendrickson (2004). 

For the most parties, students with disabilities would be taught in general education classrooms, thus; no 

longer suffering from the negative stigma associated with labels such as “disabled”, “incapable”. 

Interestingly, the REI did not originate from the general education sector; it rather came from the US 

Department of Education. The evolution of the concept of LRE has been linked to a “succession of 

progressive ideologies under the broad rubric of mainstreaming” (p. 13). An important point in 

mainstreaming is the need for the social interactive milieu, where communication and negotiation are 

deemed essential to allow impaired students space to voice their views regardless their disability. 

Later, a succession of subsequent federal legislations (e.g., Individuals with Disabilities Education 

Act, 2004) increased considerably the opportunities afforded to students with disabilities either to access 

the general education classroom, the curriculum of general education, or to receive instruction alongside 
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their nondisabled classmates Gable & Hendrickson (2004). Legislations include the mandate to develop 

an individualized educational program (IEP) for each student; the former enumerates the social as well as 

the academic goals and objectives, along with standards against which to measure learning outcomes. 

The 1997 Individuals with Disabilities Education Act has a different emphasis from the 

aforementioned legislations Gable & Hendrickson (2004). The expectation was not only to provide 

disabled students with accessibility to general education classroom,; schools were now accountable for 

providing students with disabilities a quality education with which to cope with the social, political, and 

the cultural demands of the twenty first century. This could be attainable with the intervention of the 

broader social context, in this regard Molina & Rios (2010) in the Spanish context determined the 

importance of the socio-cultural milieu, as part of several specific strategies, in bridging the gap between 

the student’s disability and his/her social environment. Similar strategies are part of a multi-tiered 

approach to better serving all students. 

In addition, Gable (2018) stressed the need to introduce more effective strategies for a better 

integration of marginalized learners, he therefore claims “there is mounting recognition that all students 

deserve a public education in what has been commonly termed the ‘least restrictive environment’. 

According to Gable, positive behavioral intervention and support (PBIS) is one way to restructure public 

education to create a more supportive environment for disabled students. 

The support system which is ensured by the larger socio-cultural milieu serves to empower disabled 

students. In the Indonesian setting, Imaniah and Fitria (2018) stressed the need to empower learners 

cognitively, emotionally, socially, and artistically to allow them a successful integration into a rapidly 

changing world. The researchers also pointed to the central role played by ‘teacher education,’ as a pillar 

for quality education for all students.  

Not surprisingly, the issue of what constitutes a ‘quality education’ produced many core challenges. 

A quality education goes through resetting terminology and concepts; the subsequent reauthorization of 

IDEA included changes in this regard; the substitution of the term disabilities for handicaps is a 

significant shift indeed. It also placed emphasis on prevention/intervention and encouraged the 

expenditure of a portion of federally-allocated funds to support early intervention programs.  The No 

Child Left behind Act (NCLB) (2001) highlighted the issue of accountability; school personnel must rely 

on research-based practices. Indeed, some might argue that NCLB has redefined the educational 

landscape by ushering the concept of ‘evidence-based’ practices into curricular. 

Today, in the United States, most students with disabilities receive all or a part of their education in 

general education classrooms (i.e., U.S. Department of Education).However, the current attention 

attributed to the inclusion of students with disabilities is not without its critics Kauffman & Badar, (2014). 

For example, some question the readiness of teachers to manage effectively all students, regardless of the 

complexity of their academic and/or behavioral needs. Others point out that a substantial number of 

general education teachers express concerns regarding their inadequate preparation to serve students with 
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various disabilities (e.g., Gable, & Collin, 2014). In sum, it is safe to say that the issue of inclusion will 

continue to generate debate among researchers, teacher educators, and classroom teachers alike.  

Defining “Disability” and its Educational Implication  

As a researcher, I find that the term disability can be defined variously depending on the type of the 

damage (physical/moral) and the degree of the incapacity to pursue/manage daily tasks easily and 

successfully. Semantically speaking, the term disabilities defines a sort of limitation in performing tasks 

which is due to physical, sensorial, motor or psychic causes Milina & Rios (2010).  In both definitions, 

the impairment is measured largely by how much it influences daily activities of the learner (children /or 

adults). This aligns with Bessai (2018) who defined disability as the discrepancy situated between the 

performance and the expected (desired) outcome. 

Through time, the word disability has been replaced by ‘special education needs’ to reduce the 

negative connotation of the words ‘disabled’ ‘incapable’ and ‘handicapped’. In practice, the term has 

been adopted sensitively and was later used in the academic milieu to include students with low 

achievement due to physical or mental impairments. 

The Path towards Inclusion at Bejaia University-Algeria 
The Algerian government has invested both human resources and material facilities to support 

inclusive educational practices Bouakel (2019). Particularly, Bejaia University has supported these efforts 

by integrating students with differing behavioral and physical disabilities into general education 

classrooms. Many of the students excelled in their fields and thus strengthened the view that the true 

disability is that of attitude. Support for a disabled learner involves many human and material resources, 

as enumerated by the General Secretary of the Faculty of Letters and Languages Mr. Ouarouf.  

The Chair of the scientific committee and the organizer of a recent international event: “L’Université 

Algérienne et les practices inclusive. De la realité aux perspectives.” Dr. Ahouari-IDRI in her opening 

speech claimed “we are in our first attempts towards awareness rising and that is already important.” La 

CASAM (cellule d’accompagnement, de sensibilisation, d’appui et de mediation) is a dynamic group 

established on December 18th 2011 (Bejaia Université Website). This dynamic group helps students with 

physical difficulties, mental disturbances and gives those students the opportunity to voice their interests 

inside the University. In short, its major role has been to offer facilities for learners with disabilities by 

helping them access different pedagogical locations and provides additional psychological support. All 

these efforts are meant to get disabled students ready to confront social life i.e. become part of the society.  

Statement of the Research Problem 
Over time, there have been substantial changes in perspectives as to the integration of disabled 

students’ within societies; these changes are reflected in mounting pressure on public school personnel to 

move students with disabilities to less restrictive educational settings e.g., Kauffman & Badar (2014). 

Such changes begin at the perceptual and attitudinal levels. Notwithstanding the fact that the University 

commitment may constitute either a motive or a hindrance towards inclusion, University teachers and 
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faculty members do not probably possess such a predisposition (readiness), knowledge and skills to 

implement evidence-based strategies in support of inclusive education. Therefore, the present study 

enquires into teachers and administrative stuff’s perspectives, knowledge and readiness towards adopting 

the path of inclusion and takes serious steps to promote the successful integration of students with various 

disabilities. The central research problem of the present paper is the following: how do stakeholders’ 
perspectives influence the learning of students with disabilities in the Algerian EFL context?  

Purpose of the study  
In the Algerian context, the topic of inclusive education is characterized by a lack of both 

understanding and mechanisms for application to guarantee access, participation and success in learning 

Bessai (2018). The present qualitative inquiry for instance was designed to enrich the literature in the 

field and bring ample evidence on this crucial topic; this is done by investigating this topic within the 

contextual peculiarities of the Algerian context; herein the University of Béjaia. It looks principally at 

teachers’ and responsible’ views concerning the topic and sorts out major issues into the application of 

inclusive strategies and possible solutions for future practices.  

The research questions  
Our research query will be guided by three research questions:  

1. What are Algerian EFL teachers’ views towards inclusive education?  

2. What sorts of facilities are offered by the faculty and what challenges teachers face to implement 

inclusive based principles in the EFL setting? 

3. In addition to the “CASAM” what are other possible solutions to improve inclusion and integration in 

the context of higher education?  

Method and Procedures  

Participants 

To determine the status quo of inclusive education in Algeria, a random sample of 15 EFL teachers 

and 05 faculty representatives participated in the study. Each interview took around 10 minutes, with no 

apparent difficulty regarding respondents’ understanding of the questions as they possessed a firm grasp 

of language content (either in French or in English). The group of teachers was a mixture of PhD holders 

(representing 75%) and 25% were either Masters degree holders or part time teachers who recently 

graduated with a Master degree. Concerning the administrative stuff, we interviewed the responsible of 

human development office (having 15 years of experience), the financial office coordinator (5 years’ 

experience), in addition to three managers at students’ coordination office with a varying level of 

expertise ranging from 5 to 10 years.  

Research Design 

A qualitative research design was used to report faculty members and EFL teachers’ perspectives 

and thoughts about inclusive education. The primary objective of the study was to examine the emerging 



Arib 

344  
 

concept of inclusive education within the Algerian learning culture. For that reason, it was necessary to 

engage in in-depth discussions with the participants Cropley (2020). Second, I find it necessary to 

question the presence/absence of conditions to support students with disabilities in the classroom setting. 

The semi-structured interview instrument was comprised of four fundamental questions around major 

concepts, the first is related to the conceptualization and perceptions of Inclusive education, and the 

second enquires into the presence of facilities and potential problems curtailing its application. The last 

one seeks future perspectives vis-à-vis inclusion in the Algerian University (for further information, see 

appendix).  

Validity of the Instrument 

In the current study, the interview questions were examined and validated by an American Professor 

and Eminent Scholar in special education. The researcher holds a PhD degree from Vanderbilt University 

and currently works in the Darden College of Education and Professional Studies, Old Dominion 

University Norfolk -USA. The researcher provided the necessary feedback on the accuracy of the 

questions and their validity. He also confirmed the fact that the interview queries were enough to answer 

the research questions.  

Results 

Teachers and Administration’s Interview Results  

In recent years, there have been several significant changes in the demands imposed on higher 

education institutions, one of which has been the challenge to prepare general education teachers to 

support inclusive classroom practices. In the present study, interview questions focused on the concept of 

diversity and tolerance as norms to promote inclusive practices at Bejaia University, particularly in the 

Department of English. The interview results were categorized in themes ranging from positive 

impression to the negative impressions regarding inclusive education. Noteworthy, participants’ answers 

will be reported by using P (standing for participant teacher); whereas, FM refers to faculty members.  

Algerian EFL teachers’ views towards inclusive education 

In this section, participants were asked to share their perspectives on inclusive education and how 

they conceptualize this construct. A notable aspect of participants’ views was their strong belief in the 

value of integrating students with disabilities into ‘main stream education’. The first interviewee 

described inclusion as tolerance, the ability to positively accept the disability of the learner by allowing 

him/her an equal chance with other normal students. P1 for instance claimed “I believe schools and 

universities are the best social milieus to teach and practice collaboration with equity of chances for both 

able and disabled learners. It is at University that they can truly feel safe and productive”. Another 

participant highlighted an important aspect of inclusion which is teachers’ psychological disposition to 

integrate these learners within the EFL setting. This participant claimed: “inclusive practices come from 

an internal willingness to accept the other regardless his or her mental and/or physical incapability.”  



Inclusive Education and Learning English as Foreign Language in Algeria:  
Views from Faculty Members at Abderrahmane Mira University 

345 
 

Accordingly, it is the teacher’s task to see his class as a homogenous group; every one can contribute to 

the success of the learning process.  

“Theoretically we all admit the concept but when it comes to practice, problems emerge. Few 

general education teachers are adequately prepared to serve students with disabilities. Evidence based 

practices in use are not widely discussed and therefore appropriate plans are not yet implemented” 

claimed the interviewee P3.  

In a similar study conducted in the Algerian context, Bessai (2018) described inclusion as an 

extremely complex practice. He advised teachers to accompany their learners in counseling sessions 

because without accommodating and supporting, learners with disabilities will risk denying access to a 

quality education and, in turn, the acquisition of the knowledge required for life success. In a similar line 

of thought, P4 talked about his first experience with having a student with a disability, saying “inclusion 

according to me is accepting the other voluntarily i.e. without making him/her feel odd in the classroom. 

It is only at this moment that he/she will feel comfortable and able to pursue class activities with his 

fellow students.” From P4 point of view, inclusion should be developed effortlessly and voluntarily by 

teachers in the EFL classroom. This could be done by emphasizing the importance of professional 

development for teachers who are required to teach students with varying disabilities. Imaniah and Fitria 

(2018) pointed out some important differences between ‘special education’ and ‘regular education’, to 

accentuate the necessity of teacher training for special education.  

P5 and P6 believe that education is a human right and that it should be available for students without 

discrimination. They stressed the need for extra materials and psychological support for students who are 

physically/mentally impaired and who are unable to follow their studies at University (e.g. an online 

flexible learning program). In their viewpoint “education is everyone’s right and University managers 

should consider seriously disabled students’ needs –including physical and human affordances- to help 

them keep up with their courses.” According to P7, to succeed the integration of disabled learners, both 

responsibles and teachers should consider the possibility of involving parents in the process of inclusion. 

Parental control over their children’s career can help both teachers and the administration; she therefore 

claimed “parents can play a major role by keeping a regular portfolio of children’s progress, hindrances 

and motives. A good communication between the two parts (family, and school) can strengthen students’ 

results and wellbeing.”   

From another perspective, P8 pointed at an important aspect called “the geographical 

discrimination” which refers to that category of students who are both physically/or mentally impaired 

and geographically alienated. This view is aligned with that of Bessai (2018), who called for 

accompanying remote/disabled students to promote their right for learning.  

Different from previous respondents, P9 and P10 highlighted the enormous challenges for getting 

normal students and disabled ones in a similar classroom; for them, it is hardly manageable either at the 

level of classroom management, testing or instructional level. In the following is a brief account of their 

views “It is not a matter of being with or against impaired students, it is rather a matter of having classes 
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which are sufficiently equipped to respond to the challenges of inclusive education. We should end up 

asking ourselves whether we have or we have not the sufficient human and material resources to move 

successfully in this path.”  

P11 raised the issue of interpersonal communication between students with disabilities and their 

teachers in addition to other students; discourse plays a fundamental role in mediating language learning. 

Communication is also a firm indicator for the success or the failure of the integration process let alone 

learning. Correspondingly, P12 and P13 acknowledged that time constraints and syllabus regulations do 

not allow enough space for communication; teachers and students alike are limited by the aforementioned 

considerations. P12, for instance, asserted: “Being faced with a heterogeneous classroom in terms of 

mental or physical abilities is a problematic situation, not only for me as a teacher but to the whole 

classroom.”These perspectives suggest that teachers’ fears vis-à-vis inclusive education stem from 

practical rather than personal considerations i.e. antagonist views seem not to reject the presence of 

students with disabilities in their classes but require the presence of facilities and special training to 

respond to students’ needs. Likewise, P14 described the importance of teacher education for special needs 

as part of the professional requirements. The last interviewee described special education as a 

contradictory idea to mainstreaming and any attempt to combine the two is a sort of chaotic endeavor; he 

asserted “I am not against integrating disabled students with normal ones; I am rather against not 

affording this category the right to learn at their own demand and at their own pace.” 

Facilities and Constraints into Inclusive Education in Algeria 

 
Diagram: The current situation of inclusive education in Algeria, a case of faculty of letters and 

languages, Bejaia University. 

Facilities offered for disabled students at 
the University of Bejaia 

 

Challenges faced by EFL teachers while 

dealing with impaired students 

Establish a democratic University entrance for 
all students without discrimination  

The Algerian culture of learning and the 
larger socio-cultural milieu rarely encourage 

the practice of inclusion 

 
Collaborate with teachers to identity better 

ways to accompany students through advisory 
sessions 

Syllabus guidelines frequently ignores 
impaired students and the teacher is left with 

few options 

 
Launching a technical and administrative 

support staff 
Teachers are not informed about or trained in 

disability 

Teachers and peers’ generally have negative 
attitudes towards impaired students  

Facilitates regarding the access to different 
pedagogical tools (language labs, university 

library database and amphitheatres  

 

Including disabled students in the faculty’s 
financial and scientific agenda, the aim is to 
create an environment where all students can 

learn and succeed  

Disabled students often refuse to integrate 
the group and share ideas and thoughts with 
classmates. Therefore it is always difficult 

to assess their progress   
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The template above is a brief illustration of the principles that support the concept of inclusive 

education and the main challenges to the integration of students with disabilities in the faculty of letters 

and languages at Bejaia University. The results demonstrate that students with disabilities face different 

issues to integrate mainstream EFL classes including (social, cultural, pedagogical, or technical 

hindrances). Faculty members talked mainly about issues surrounding physical access to general 
education. 

Main affordances to help students with special needs in the faculty of letters and 

languages- Bejaia University  
In this section, participants were faculty members solicited to express their opinions regarding the 

amount of support which is afforded by the faculty of letters and languages in favor of inclusive 

education. Per the diagram above, faculty staff prioritized technical aids over emotional and counseling 

support; FM1 discussed the idea of democratization of the Algerian University saying “access to 

University is available to every student (normal or disabled) who scores 10/20 and above in a national 

and official examination called the Baccalaureate exam. Students with disabilities in Algeria have always 

had good results in final exams; some of them have even excelled and got scholarships to study in 

renowned Universities in the UK.”It seems that our faculty members encourage disabled students’ 

potential to learn the foreign language and raise competitiveness among them.  

Another contributor indicated the need for collaboration between teachers and the administration to 

translate students’ immediate learning needs and preferences into appropriate action plans, FM2 declared 

“as faculty members we should always consider students’ voices, it is only at this stage that we can 

motivate them to overcome their handicaps. In this sense, the University of Bejaia offered disabled 

students spaces to allow them pronounce some of their needs. Facilities to get easy access to classes, 

libraries and many other University services like health care and insurance were the core requirements, 

FM3 evoked a new project which can foster quality learning among disabled students, he thus claimed 

«Many handicapped students wish to get access to Library data base and study in group with their fellow 

students, we recently approved the decision of establishing a sophisticated electronic elevator to help 

them access the huge amount of books in different disciplines to facilitate their studies. It is to admit that 

teachers alone cannot bring a big change.”It is also fundamental to say that FM3 viewpoint focused 

implicitly on the importance of cooperative learning among mixed ability students; according to her, the 

development of group dynamics will increase students’ productivity and eliminate prejudice and 

stereotypes. FM4 and FM5 opinions were quite similar and revolved around online access to courses 

through the E-learning platform mainly for those students suffering from motor disabilities. In short, 

respondents from faculty members focused superficially on the psychological side of EFL students. 
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Main Challenges to inclusive education in the faculty of letters and languages- Bejaia 

University  
Promoting the idea of inclusive education for students with disabilities poses real challenges. Within  

the Algerian society, little opportunities and small spaces are provided to students with disabilities either 

at the level of communication or integration in the social milieu, some interviewees (P1, P4, P7, P11 and 

P14) believe that socio-cultural factors like inequity, marginalization and disintegration are all factors that 

may render disabled students unwilling to learn and become autonomous. In the following is what P11 

said to demonstrate the effect of the larger social environment on students’ motivation: “During 

childhood, disabled students generally lack family support and social maintenance, parents usually 

behave either with an extreme tolerance or rigid bigotry. They mostly get focused on children’ disabilities 

and ignore their abilities, which in itself is a hindrance” In his study OECD (2005) focused on the 

importance of maintaining the dynamics of the social group for better leaning among disabled students he 

therefore claimed: “the helpful interactions which occur in groups are one way to promote participation 

of students with disabilities.” 

P4 exposed a contradictory idea saying: “In the Algerian culture, the counseling experience is not 

popular among individuals; generally, parents do not encourage their children to join counseling 

meetings to reconstruct their social skills and improve their feeling of coexistence. A disabled learner 

needs mainly support and motivation to take ownership of their studies.” Bessai (2018) in his study 

entitled ‘access to schooling for people with special needs in Algeria’ reported that the Algerian civil 

society is not sufficiently equipped and structured to respond to the challenges of inclusive education.  

Some other participants (i.e. P2, P3, and P6) raised the issue of co-teaching as a social process for 

supporting inclusive practices, P3, for instance, claimed: “Even as teachers we lack the necessary social 

skills to face the challenge of inclusion in EFL classes; as colleagues, we rarely discuss issues concerning 

inclusive education. Also, the administration’s concern is limited to physical facilities; teachers 

themselves should opt for better alternatives for instance cooperative teaching or so called co-teaching.”  

Syllabus design is another critical issue regarding inclusion; therefore, most participating teachers 

claimed that policy makers ignore this category of students in terms of appropriate pedagogical support 

and tools (texts, activities and entrainments). P12 referred to this constraint saying “I never felt students 

with disabilities are within the regulations of the syllabus at hand, I sometimes feel obliged to adjust the 

activity to fit all students. » Another challenge to the integration of students with disabilities is the 

‘assessment procedures’; generally, teachers assess students during written in class exams, take home 

assignments, oral examinations, or by ongoing evaluation of students’ use of target language. Students 

with varying disabilities feel frequently reluctant to express their views in whole class discussions. In 

view of that, P6 affirmed “As an EFL teacher, I usually feel mislaid when evaluating impaired students, 

there are few if none specific parametric evaluation sheet to guide us…I generally apply common 

evaluation criteria with all students.” Indeed, assessing learners with disabilities poses a serious 

challenge for EFL teachers; and most of them feel uncertain about the criteria upon which they should 

assess students’ communicative and linguistic competences.   
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Possible solutions to improve inclusion and integration in the context of higher education 

in Algeria 
     In recent years, a good proposal for inclusive education is becoming among faculty members’ 

best interest. The fifth participants generated various working plans for a better inclusive agenda ranging 

from achievable goals to some remote expectations. The ultimate goal was to promote an inclusive 

society where we would no more separate general and special education, able and disabled students, or 

teacher for special education from teacher for general education. In the following is a summary of the 

major findings:  

 Include evidence based practices as a fundamental unit in teacher training to ensure educational 

progress among disabled students.  

 Establish a contextualized managerial culture based on tolerance of differences (mental or physical).  

 Strengthen the transfer of learning to the learner by encouraging strategy training and opportunities for 

learners’ coaching. 

 Provide a space for online coaching by teachers as a follow up for flawed classroom teaching. 

 Encourage the transfer of experience within the framework of teachers’ exchange programs 

 Encourage the transfer of experience between university teachers and higher school teachers to 

construct an intensive, longitudinal academic supports and systemic behavioural change.  

 Provide job opportunities at the University level for disabled students to broaden University experience 

with inclusion and facilitate their integration in the professional culture. 

     It is unrealistic to expect general education teachers to be capable of addressing the depth and 

breadth of individual differences among students without on-going support. Coaching must be available 

to provide general education teachers the knowledge and skills to address the needs of an inclusive 

classroom. Accordingly, creating a responsible inclusion service is a necessity in various learning 

environments.   In sum, with responsible inclusion service, faculty responsibles will establish ‘goodness-

of-fit’ between the diverse needs of each student and service responsible to fit each student with his or her 

need.   

Discussion of the Results  
Many Arab countries have started the integration project, such as Saudi Arabia, Egypt, the UAE, 

Bahrain, Oman and Jordan (Bouakel, 2019). In Algeria, EFL teachers are considered active agents in this 

regard and their contribution to establish inclusive education is deemed fundamental. Based on 

participants’ views, two opposing perspectives emerged, the first group emphasized the right of all EFL 

students with disabilities to access mainstream lifelong learning based on tolerance and the abolishment 

of discrimination. Importantly, the second part includes teachers who had little support for the idea but 

still struggle to establish the norms of equality between all EFL students.  Teachers’ opposition is 

generally due to the lack of professional skills and the absence of adequate conditions for effective 

inclusion in EFL milieu.  
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In response to the standards of universal inclusive education, members of the faculty of letters at the 

University of Béjaia have expressed their concern regarding this matter. In this vein, most of them have 

pointed at the considerable efforts that have been invested to serve students with various disabilities. Both 

the managerial and the financial services have evaluated previous work done in this mainstream and have 

also revealed their agenda for future perspectives; most of them have shown a readiness to accompany 

this category of students at the technical as well as the psychological levels. 

Despite the considerable efforts done in favor of equal opportunities for all students, numerous 

challenges remain unsolved. Studies conducted on attitudes of general education teachers regarding 

inclusion suggest that many do not necessarily oppose the concept, but feel ill-prepared to serve students 

with disabilities. The fact remains that the more students differ, the more challenging it is to teach them; 

even so, decisions regarding classroom placement should be predicated on student instructional needs-its 

frequency, intensity, and duration (e.g., Kauffman & Badar 2014).  

We would admit that regardless the efforts furnished by faculty members, the general education 

classroom may not always be ready to receive students with disabilities due to the absence of teacher 

training for professional empowerment. The socio-cultural milieu as claimed by teachers is the foundation 

and the comfort area where students feel safe and ready to learn the best practices for life and job. To 

illustrate the importance of social membership Angalmose & Arumugam (2018) described culture and 

society as an enterprise that can lead to empowering disabled learners to take ownership and construct 

their learning identities as any other normal students attending university. 

Both attitudes and skills with which to provide students quality instruction begin with teacher 

training, or the so called teacher professional development. To date, there have been few studies on (a) 

the attitudes of university faculty towards inclusive education or (b) the knowledge-level of university 

faculty regarding effective practices for integrating students with disabilities. The absence of research in 

this critical area hinders the development of inclusive education afforded for students with disabilities.  

Conclusion  
In the present study, we critically examined the issue of teachers and faculty member’s perspectives 

on inclusive education. Although the number of the participants was limited, several tentative conclusions 

can be drawn from the present study. First, Algerian EFL teachers seem to understand inclusive education 

and have varying levels of readiness to deal with disabled learners in EFL classes. Second, university 

facilities, teacher training and the influence of the larger socio-cultural milieu are fundamental issues to 

fostering inclusive principles in the Algerian learning culture. As we have suggested, less is known about 

voices of university students and their perspectives on inclusive education. Future research should focus 

on this neglected area of investigation. 
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 ة في السياق الجزائري: وجهات نظر ة كلغة أجنبيّ التعليم اإلدماجي وتعلم اللغة االنجليزيّ 
  في جامعة عبد الرحمن ميرا بجاية أنموذجاً  أعضاء هيئة التدريس

 
 عريب رحيمة

   الجزائر ،جامعة عبد الرحمن ميرة بجاية ،دكتوراه ةطالب

  الملخص

جها في كلية اآلداب واللغات بجامعة عبد الرحمن ميرا وتهدف بشكل خاص تسعى هذه الورقة إلى دراسة حالة وكشف نتائ

إلى استكشاف أراء هيئة التدريس فيما يتعلق بالتعليم اإلدماجي وتحديد الجوانب الرئيسية لتطويره في التعليم العالي. الهدف 

تم إجراء مقابلة شبه مؤطرة مع  ،لجمع المعطيات ،ةة اإلدماجيّ من الدراسة ليس تعميم النتائج بقدر التفكير بالوضع الراهن للتربيّ 

وتم تحليل نتائج المقابلة على شكل ثيمات موضوعية وتوليدها للحصول على فهم عميق للظاهرة.  ،هيئة التدريس وهيئة اإلدارة

في  ،اه التعليم اإلدماجيلديهم تصورات وأراء مختلفة تج  -  نجليزية كلغة أجنبية ثانيةإلاللغة ا –بينت النتائج أن هيئة التدريس 

حين يدعم أعضاء هيئة اإلدارة فكرة التعليم الشمولي المتاح للجميع. وتبقى الدعامات والموارد والتكوين المستمر من القضايا 

  . التي يمكن أن تعيق تطبيق التعليم اإلدماجي

  .تدريب المعلمين، ةة اإلدماجيّ التربيّ ، العالي التعليم، معلمو التعليم العمومي، ثقافة التعليم الجزائريالكلمات المفتاحية: 
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Appendix  

Interview Questions for Teachers   
1. How do you view inclusive education in your professional experience?  

2. Is the Algerian Culture of learning and the larger socio-cultural milieu a supportive foundation for 

inclusive education? 

3. As an EFL teacher, how are you advancing the idea of integrating students with disabilities into general 

education? 

4. What do you think are the main challenges towards developing inclusive education in EFL department, 

University of Bejaia? 

Administrative Staff Interview Questions  
1. What are the main accommodations offered by the Faculty of Letters and Languages to help students 

with disabilities?  

2. In addition to ‘la CASEM’ what other projects you can think of to foster the integration of students in 

mainstream education? 


